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CHAPTER I 
THE STUDY 
The following pages represent an attempt to crystal-
lize some of the basic principles of learning, motivation 
and group leadership taken from the fields of education, 
psychology and human relations, and to suggest their appli-
cability to the problems confronted by leaders of church 
youth groups. The central purpose of the study is a 
synthesis of findings that may enable a layman, suddenly 
faced with the responsibility of assuming leadership of 
such a group, to feel that perhaps there are some guide 
posts that may be set up in his acknowledged desert of 
ignorance. Confronted by a·need for a leader of a group 
of young people in a church, the average non-teacher, 
knowing even a little of the difficulties faced in such a 
position, recoils from accepting the task. Many trained 
teachers will refuse because of awareness of the complexity I 
of the problems to be met and the skills required. By its 
very nature, in particular the completely voluntary charac-
ter of participation, such a group demands leadership of a 
high order. It is to aid those who dare to assume the 
responsibility that this is written. 
This is not to be set beside overall studies such as 
that by Nevin c. Harner, "Youth Work in the Church." Nor 
does it present a program of activities such as might be 
2:' 
'i 
drawn upon by a leader. Rather it seeks to synthesize thos~ 
,! 
:'1 
insights from contemporary thinking in education, psychology 
and other fields, emphasizing human relations. Theories 
will be formulated and presented as guides to action. 
ii 
They1i 
': 
may be few in number since substantially the test of each 
will be whether the conclusion is clear and USQble. That 
there is reliable evidence, the author is convinced. The 
"practical" administrator, on occasion, belittles theory. 
The answer is surely that no action takes place without 
some theory behind it. In a directive to a subordinate, 
one such officer called for a revised program for a group. 
He wrote that it was 11 theory vs. programing; discussion vs. 
actionn that caused poor results. The administrator over-
looked the fact that the question was one of a difference 
in theories as to what would produce results. He believed 
that activity--practically any publishable activity--
indicated a successful program. Needless to say, the 
premise underlying this discussion is of a different order. " 
ii 
We would hold with John Dewey and Kurt Lewin that theory is~i 
ti 
in the end, "the most practical of all things." 
The Method 
The method of approach used in this study is similar 
to the "experiment in integration" as described by Stuart ii 
Chase in his "Roads to Agreement."l He writes, "Specialist~ 
!I 
:: 
'know more and more about less and less' as science advance~ 
1 Chase, Stu~ Roads to Agreement, Harper & Brothers, 
New York, 1951, p. xi. 
31 
and a liaison service is needed to keep them in touch with [
1 
one another. Even more, perhaps, a. service is needed to 
keep the intelligent layman in touch with the advancing 
front. tt 
il 
II 
II 
I 
I To advance such a front he points out that where know-1 
jl ledge may not be established by the strict scientific 
method, it still may be usable and productive of good 
II 
II 
practice. He cites the example of the way men learned the II 
shape of the earth: 
1. 
2. 
3. 
Ancient stargazers made observations of the sun, 
moon, planets, length of shadows. 
The hypothesis was evolved that the world was 
round. 
Magellan continued to sail West until his 
got back to where it ~ta.rted from. Note: 
do not always need a laboratory to verify 
eses. 
ship 
you 
hypoth-
Designing experiments to test group behavior is not 
easy. People will not stay still, so the scientist 
must develop techniques to observe them in motion. 
This is probably where Lewin made his greatest con-
tribution. The clinic, he said, must replace the 
laboratory for a good deal of social science re-
2 search ••••• 
If a further question remains as to the validity of 
the method to be employed, the reader is referred to the 
discussion on Reflective Thinking, Science and Research by 
-~~ihi tney. 
Philosophy, ••.•• uses the facts of science as raw 
material in a process of induction and deductive try-
out identical with that which science itself employs 
in the development of its theories and laws. 
2 r'6id.~ p. 7o. 
il ,, 
i! 
i 
========#======-=-==-=-~-~~=============================================~F======= 
4 
If the above is true, any controversy that may arise 
between actual scientific method and true philosophic 
thought is without foundation. All that is necessary . 
is an agreement on logical definition of the concepts 1 
science and philosophy ~s acts of thought. F. N. -F7'eeman of tne University of California analyzes the 
interrelationships of the two concepts in the 1938 
yearbook of the National Society for the Study of 
Education. H. G. Hullfish of Onio State University 
argues for the essential unity of scien~ and philoso-
phy in that one discovers what is life as knowledge, 
but philosophy "views knowTe'Clge'1n its relation to 
conduct."i:) 
Pending the settlement of the questions raised by 
B. Othanel Smith in his study, "The Methodology of Edu-
cational Science", we accept the possibility of bringing 
helpful insights to the leader of church youth groups from 
"the advancing front of knowledge • 11 We may post a sign, 
·"unverified, use at your own risk", and still offer them 
in the belief that they are the best yet available.4 
The Need 
Perhaps the best justification for undertaking this 
investigation can be found in the answers of a random 
sampling of ministers conducted over a period of a year. 
An overwhelming majority frankly made no claim to any sure 
grasp of "What makes a young peoples' group tick?" Those 
whose groups were less than successful voiced a need for 
guidance on how to improve their groups. Some were lookingl 
I 
II 
3 Whitney, Frederick Lamson, The Elements of Research, I 
Third Edition, Prentice Hall, Inc., New York, 1950, p. 13. 
4 Smith, B. Othanel, The Methodology of Educational Science! 
Unpublished work (preliminary draft), Boston University, 1 
Boston, 1950. See also: Hilgard, Ernest R., Theories~ i 
- - -
for a leader who could develop a passable program that 
would hold the church's youth. Many were resigned to the 
acceptance of an active, interested group as a gift from 
the gods; to a chaotic, limping organization (with obvi-
ously little appeal to the young people who "should" be 
interested) as a burden to be borne with a hope that a 
better day might chance to come. Many who were enjoying 
"a good year" confessed that the happy condition was 
I 
I! 
'I !i 
!1 
II 
I' il I II q 
'r 
II 
ii li 
II 
'I 
il II 
through no particular virtue of the adult leadership, their~! 
or another's. They admitted that another year with the il 
same leadership might have very different results. 
Many educators are perceiving the problems arising 
I I! I [! 
il 
II 
II 
from group interaction as central to any improvement of li 
teaching. Ruth Cunningham and her associates were sure of II 
an affirmative answer in putting the question to teachers, 
"Have you ever found that certain classroom procedures are 
successful with one group but not with another, or at some 
lj II 
I! 
II 
i! 
! 
I 
I 
times but not at others even within the same group1 11 5 They !1 
!I 
report, "We hear teachers speak of 'difficult groups' and 
'good groups', even though the individuals seem equally 
well placed in the two groups, or there are no more 
'problem' pupils in one group than in the other. There is 
probably no teacher with a few years of experience who 
cannot recall some group in which the general 'tone' was 
!I h 
II 
.I 
II !I~  j! 
li 
I 
5 Cunningham, Ruth, and Associates, Understanding Group 
Boys and Girls, Columbia University, Bureau of 1 
======~==~=---==================~~================================*======= 
61 
unusually fine, or some group with which. everything seemed 
to go wrong and in which everyone seemed to get on the 
nerves of everyone else." 
If teachers of their experience and training "feel 
that the concept of group living is one of the most im-
porta.nt, exciting, pervasive ideas in modern education", 
then the religious educator has reason to investigate and 
to appropriate whatever may be of help to the leader of 
his groups. 
What and Where Are the Groups 
The groups are found primarily in churches of the 
Protestant denominations. No limit as to size is set. 
There is no standard as to the number that are actually 
included in church practice. The typical fellowship 
embraces from ten to twenty-five. 
In composition also there is wide variation in the 
ages of those included in one group. Some hold closely to 
grade groups in the public schools: if there is a 3-3 
organization of the high school, the tendency would be to 
have two groups divided accordingly. Where the high 
school includes grades 9-12, all the young people would 
tend to be in one fellowship. To cross such public school 
boundaries (on the decision of the administration) has 
proved so doubtful in result, that it seldom occurs. On 
the other hand, in many instances where there is no young 
" 
adult group to receive them, a proportion of post-high 
school members remain. They may do so in some degree as 
advisors, but not necessarily so. Here, the freedom in 
choice, characteristic of the churches, leads to a wide 
difference in practice. 
The group is observed as having different degrees of 
distinctness from the church and church school programs. 
Generally it is a part of the overall religious education 
program of the church. However, it may even appear in 
7 
competition with what is considered by some to be more 
important for the youth's training, either church or school 
This may account in part for the historical fact that in 
the early stages the Christian Endeavor movement met with 
hostility on the part of church leaders in some areas. 
Today it is found supplanting the Intermediate and/or High 
School departments of the Sunday School. Some churches are 
finding in the youth group an answer to the lowering age 
line of resistance to religious instruction. Vfhere a 
"notion" spreads among a communitys 1 youth that Sunday 
School is passe for the high-schooler, the youth group may 
be an alternative which is not subject to the same ob-
jections. 
Extreme variations in inception, purpose, development 
and functioning of church youth groups results in near 
despair for the student who attempts to categorize such 
groups. However, these are, to some, not a weakness but 
8 
The student of human affairs will have noted 
that conformity tends neither to discovery of new truth 
nor to richness of living. Diversity, on the other hand, 
while often trying to the orderly minded inquirer, more 
often makes for progress as well as variety. 
Despite the differences, likenesses also may be 
observed. The purpose, then, will be to isolate the most 
common problems in the church youth group, bringing to 
bear upon them the best insights from ~ontemporary thought 
in the broad field of human behavior in group situations. 
I 
I 
I 
i 
I 
I 
I 
I 
I· II 
I 
II I 
I 
I, 
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CHAPTER II 
CHURCH YOUTH GROUPS TODAY 
An entire study could be devoted to the development 
of the Protestant church youth group movement in the United 
States. A bare outline of it as a self-conscious enterpriz 
i 
i begins with the foundation of the Christian Endeavor Societ 
in 1881 at Portland, Maine, by Francis E. Clark. The move-
ment spread rapidly throughout the country demonstrating 
beyond question that a widespread need of youth had not ' 
been met by the churches. The Christian Endeavor movement !I 
lj 
had a phenomenal growth. That it made a great contribution! 
to our Protestant church life is evidenced in almost every 
church today. A great many leaders, 40 years old and older 
date their active interest and participation in church life 
to "The c. E.". Tens of thousands of lay workers, Bible 
students, chairman of committees, teachers of Sunday School i 
classes--not to speak of ministers, ministers' wives and 1 
I 
I 
missionaries--received training and inspiration for religio~ 
study, leadership and public speaking in Christian Endeavor j 
societies.6 
It is not ·to be supp0sed that interest in their youth 
on the part of church leaders began in 1881. Previously, 
there had been catechetical classes and spontaneous circles 
6 Hayward, Percy R. and Burkhart, Roy A., Young People's 
Method in the Church, the Abingdon Press, New York, 1933, 
p. 13-44.· Erb, Frank o., The :[)ev~lopment o_f the Youne; 
ts Movement Universit of Chica o Press Chica o 
I 
' 
• 
i' 
I 
I 
lQi 
et like minded indiv14uala whe met ter Bible study. Ener-
getic minister• pioneered la olaasea preparatory te church 
membership, and here and there groups met 1a reaponae te 
the basic aeeda ot YGUDC people for aooial, recreational 
and informational activities, and for religious expression 
beyond the formal worship ot the traditional order. fhe 
Ohriatian Badeavor movement atructured and obaaneled the 
unexpressed demand and, ia •• deiag, was the pioneer ia 
providing a more ade~ate program. A measure of the 
importance placed upoa the 4evelepmeat today is the state-
meat by Paul K. Vieth, a lea41ag religious edueation 
specialist, (aad one with wbam maay asree) nThe ability 
to hold ita youth is almost uaiveraally aooepted as a 
teat of the vitality ot a church. " 
Aa B'felutioa 
Bes1nnimg ia t~e second decade ot the century changes 
occurred. What ha4 started out aa an interdenominational 
movement, united under the name Christian Eadeavor, and 
with cooperation and interchaase across denominatioaal 
linea, ap~eared to disinte1rate in varying degrees. D1a-
cuas1ng rearettully the leaa to the overall youth movement 
of ita uaited character Hayward and Burkhart record, "When, 
however, 1 t had been under way tor aome time, with the !I 
II poaa1b111ty just before it ot becoming oae gr~at thoroughly il 
i! 
II il I !I 
interdenominational youth movement, many denominations 
established young people's societies movements with their 
own denominational name, program and set-up.u7a 
This could have been anticipated because of the di-
visive element in Protestantism and its sectarian emphasis. ,, 
The desire to teach the history and the particular dogmatic 
standpoint of the particular denomination conflicted with 
the catholic character of Christian Endeavor. 
That there was some internal weakness is indicated, 
without being specified, when the same authors said, "··· 
We do not absolve the Christian Endeavor movement from its 
,, 
mistakes. tt Personal observation suggests that the mistakes !1 
H 
were those often overtaking an established order. There 
was a tendency for the program to become stereotyped. A 
certain inflexibility is a common characteristic of age. 
Such a rigidity became noticeable in the C. E. or~er of 
procedure--worship period, discussion of a Bible passage \i 
t! 
uniformly handled in all societies on the same day, regular' 
individual public prayer, and the pledge to live up to 
" 
certain moral and religious standards. However it benefite~ 
I! 
by the orderly approach, youth could have been expected to 
be restive under it. In a time such as that described by il 
li 
Hervey Allen in "Only Yesterday", it was perhaps inevitable:\ 
that changes would occur. 
Initially there was little "social" activity as 
although parties became accepted as a feature of the 
~ayward and-Burkhart, op.~it., p. 24. 
12 
The more conservative churches discouraged the recreational 
aspects, bringing pressure to preserve the Bible study 
feature. 
With the doctrinal upheaval and breaking up of tra-
ditional viewpoints in the period following World War I, 
the separate denominational organizations asserted the 
right to experiment and adjust the youth program to their 
ideas. Not that there was unanimity within the sects. 
More than one "battle royal" between conservative and 
liberal elements centered on the youth program. Meanwhile, 
Christian Endeavor societies continued but they were re-
duced in number and prestige and there was less contact 
between them. There remain many at the present time who 
have a deep sense of the contribution made to their per-
sonal growth by 11 0. E. 11 • In general, an examination re-
veals that the Fundamentalist {so called) churches have 
retained the name and some of the time-honored Bible 
centered methods of the movement. 
That the development of sectarian organizations re-
presented gains as well as losses, only the doctrinaire 
religious unionist denies. Because of the freedom to 
experiment, more varied programs have emerged. There is 
an interchange of experience that has enriched the total 
movement. Nor has it prevented formal cooperation. The 
United Christian Youth movement, essentially a federation 
and the Division of Christian Edu-
cation of the National Council of the Churches of Christ 
in the U. S. A. are ecumenical in spirit and organization. 
There seems little doubt that more progress has been made 
than would have been achieved with a single monolithic 
structure.s 
Already indicated, here we single out for attention, 
a major factor to be reckrDned with by every worker with a 
church youth group. That factor is freedom. Even in the 
most loosely organized church or church school there are 
some sorts of boundaries set up by custom or tradition. 
Within a few years custom establishes certain practices, 
however spontaneously they appeared, as "the" way in which 
to function. Despite attempts to regularize aims and 
programs of the church groups, they have successfully re-
slated any such pressure to order them. In few other 
situations is freedom of choice as completely exercised 
over a long period of time. Parents or priests, with some 
success, may bring pressure on youth to attend Sunday 
School or catechetical class in the church. A truant 
officer, however unobtrusive, represents a compulsion of 
i 
I 
I ; 
I 
society on the individual in a school group. Participation/ 
in the church youth group is as nearly voluntary an action 
as can be found. If a boy or girl "likes" he attends the 
meetings and joins in the group's activities. If not, he 
8 For information of cooperative activity: Division of 
Christian Education, 206 South Michigan Ave., Chicago 4, Il • 
ii 
il 
ll 
II 
li 
~ I 
!I 
ll 
q 
" ;I 
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knows he is free to withdraw, and usually does so. In con-i 
sequence, such a group is an acid test of the method and !I 
techniques employed, and of the spirit and the convictions il 
H 
of its leader. 11 
!! 
The realization of the factor of freedom may save ·j 
I 
many from despair if.perceived before attempting the leader~ 
ship of a group. It may serve as a curb on the over 
1
.·' 
optimism of the unwary one who, too soon, is certain that 
he has the answer to the question, "What will produce a 
good young people's group?" 
i 
Nor alone nay the exercise of independence by the young !i 
people be held responsible for imperfection in the 
:I 
functioning of the groups. In few Protestant churches is !.·1 
there an authority dictating what the aims shall be, much 
less the means to achieve the aims. Suggestions are II 
I 
offered by denominational headquarters, but the local 1; 
church leadership is free to accept or reject them. Rallie 
of groups in an area and joint meetings leading to the ' 
exchange of experience have some influence in standard- ~I 
i 
1 izing parts of a program, but a study for the Department 
of Religious Education of the Massachusetts Congregational il 
'I 
Conference prepared by Dr. John Leslie Lobingier indicates ~~ 
oonsiderable variety. The survey is of Junior High Fellow-[! 
ships; had it been of Senior High groups where adult 
influence is less marked, the variation would in all pro-
I 
15 
I (1. Crafts 
( 2. Discussion or study period 
(3. Recreation 
II ( 1. Devotions {2. Business 
( 3. Planned Program {with considerable variety) 
III {1. Worship 
( 2. Program 
{3. Recreation or Service 
IV ( 1. A talk 
(2. Discussion 
(3. Business 
( 4. Devotions 
v ( 1. Workshop (for service and missionary projects) 
( 2. Games ( 3. Song period 
( 4. Quiet time 
( 5. Group worship 
(6. Discussion 
(7. Business 
(8. Refreshments 
(9. Games and fun9 
The experienced youth group leader will i~~ediately recog-
nize the extremely general nature of the "schedules" 
stated. Questions arise. What is discussed or studied? 
What is the business? What is included in the nprogram 11 , 
the "planned pr ogramtt'C By whom is it planned? In Case V, 
are these items included in every meeting? 
To crystallize the fact of the extreme range in size, 
emphasis, objectives, programs, place in the overall 
educational program, and (not least in importance) the 
place of the adult leader, there follows a description of 
9 Lobingier, John Leslie, The Junior High Fellowship in 
Mass. Congregational Churches, Department of R. E., Mass. 
CC>ilgr~ational Conference, Boston, 1951 (mimeographed bulle 
four church youth groups investigated by personal confer-
ence. Thaea were selected from a larger number that could 
be described to illustrate the differences that exist in 
theory and practice. 
It will be noted that there is little or no descrip-
tion of socio-economic backgrounds, individual personali-
ties and other facts that would bring the pictures into 
sharper focus. There are two reasons for this: (1. sheer 
spatial limitations; volumes would be necessary to record 
an investigation into the comple• factors determining the 
11 flavor 11 of each group; (2. an attempt at judicious samp-
ling provides an overview adequate for the purpose at l:'1and. 
The studies selected are from churches made up 
largely of middle class people. It might be thought that 
more varied examples as to background would result in a 
corresponding increase of accuracy as to the practices 
followed. There is no evidence wither for or against 
this. Stephen Corey, in his pertinent suudy, reports, 
"The great majority (c. 89%) of American young people and 
an even larger majority of those who attend high schools 
have been reared in the middle class. 1110 The proportion is 
probably high in the churches sponsoring youth groups. 
10 Caswell, Hollis L., Ed., The American High School, 
Harper & Brothers, New York, 1946, p. 71 
16 
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17 
Within groups there will be found individuals who are 
maladjusted and who need counselling, but they do not as a 
rule affect the functioning of the group as a whole. The 
fact appears to be that human beings react in typical ways 
to categories of treatment. When there was an epidemic of 
vandalism in the city of Atlanta, Georgia, taking the form 
of releasing the brakes on automobiles to send them ca-
reening down hill into streams of traffic, it was remarked 
upon that the culprits were from well-to-do families. The 1 
reactions of boys and girls in church youth groups demon-
strate a sameness whether in small New England towns or in 
metropolitan centers. I Beneath class veneers, except at the: 
extremes whence few in such groups are drawn, they appear 
alike in reaction to treatment. Acceptance and respect 
for them as individuals bring desirable reactions; rejectio 
and attempted domination result in hostility and aggressive, 
! 
! 
behavior. 
A Sampling 
Group A 
This group was a small in size (c.ten), closely-knit 
unit in a suburban church of some three hundred members. 
The church in the persons of the advisors--a university 
professor and his wife--had assented to the desires of the 
group as to size. It resulted in a modest and restricted 
membership--restricted in the sense that there was no 
18! 
attempt to increase the numbers who belonged. The attend-
ance at meetings was near to 100%. The young people had 
grown up together and knew each other well. It could be 
called a clique. There was occasional discussion as to 
including new members but the satisfaction with the status i 
quo in numbers defeated a lingering sense of obligation. 
A neighboring church had chosen the ttlarge 11 type of group 
having more than 40 members; they felt no desire to imitate 
Tenth to twelfth graders were included; ninth graders were 
explicitly excluded. 
Throughout the studies the investigator was alert to 
note evidence of the interplay between the approach, the 
philosophy and theories of the adult leaders and the group 
itself. In this instance there was less than the usual 
direction or pressure from any administrative source for 
I 
I 
the group to conform to adult conceived purposes or program.! 
I 
This was the result of the high professional standing of I 
the leaders leading to respect for their judgment. They 
had discussed their approach to the group with a parent who I 
• • ! 
was also a professor of Education. A definitely perm1ss1ve! 
atmosphere was determined upon. The group was held to II 
'I II belong to its members and the aimWia to meet their needs 
and desires as discovered by themselves. The advisors 
acted upon the theory that adolescents have a need for 
freedom as they b,egin to break away from adult domination. 
There was freedom to do what they pleased ttwithout being 
I 
I 
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watched and critized by adults, especially their parents." ~~ 
Because the leaders never indulged in censure, the group i 
.I 
I 
was left to discipline itself. A specific example occured-1 
perhaps to test the sincerity of the two adults. For a :1 
period there was telling of ttraw jokes." After two meeting~ 
a discussion of the problem, initiated by a member, I led to il 
a unanimous decision to "cut it out.n The practice did 
not recur in the ens1J.ing eight months. 
The aim was not religious education as such; this was 
supplied through the twelfth grade by the church school. 
Though not formally stated, it was the general social ad-
justment of the members in a situation marked by freedom 
of choice and acceptance of one another. 
The program was developed and accepted by the members. 
It was an evolution without any attempt at publicity. In 
the early stage, they chose social and athletic pursuits: 
outings, bowling and a dance, with little of the 11 serious 11 
included. Within a month they ·questioned their enjoyment 
of the program. Discussion as to what they really wanted 
led to the inclusion of typically church youth group 
il 
activities. A question put to one of 
they came to make the change and make 
the members as to how! 
it "stick" brought !I 
the ansv er that it •vas because 11 we figured it out our-
selves." They did not have a worship period when the1 met 
in the homes (the usual practice), but when the program 
included those beyond the membership, they did. The 
,I 
! 
20i 
reason they gave was that the need was filled by attendance 
at the Sunday morning worship. 
One development had considerable influence on them. 
They attended a rally of young peoples' societies of the 
denomination and it stimulated them greatly. This was 
followed by joining in "workshopstt that were held for the 
training of leaders. A new interest in the national move-
ment came and w~s reflected in their activities. Instead 
of meeting twice a month as originally planned, they came 
together frequently. The leader reported approximately 
seventy hours spent in group and committee meetings from 
January to April. By their own choice, though outings 
and social occasions continued, they turned to projects 
which helped the church and the community. They cleared 
up a trash-filled stage, and prepared and presented a play. 
They set up a toy lending library. Two square dances for 
the parish as a whole were sponsored and won the praise of 
the adults. 
There was a growing use of the discussion technique. 
One series especially--on boy-girl relationships--was of 
il 
I 
special value to them. In this they were fortunate, having: 
as one of their advisors (the wife) a trained clinical 
psychologist as leader. 
The result of the ttdirection" of the adult leaders 
was that no disciplinary problems had to be handled by 
e members dealt with an that arose. The advisors! 
il 
li 
cc_~cc.=.--==-c~~ __ 
il 
i! 
t! 
i! 
II ,, 
II 
I I! d ,, 
!I 
II 
.I 
il 
il 
II 
'I I,
II 
II 
II 
i' il 
il 
il 
il 
il 
II 
II 
II il II 
,I 
II 
ll 
II 
:I 
:; ,, 
II 
II 
il I! !I 
il 
'I 
I 
I 
I 
'I 
:I 
• ·--~0 
made occasional suggestions but the group was free to turn il 
'I 
them down and d~d so at times. The minister of the church !I 
\l 
suggested the exercise of more direct control. He was not , 
I 
happy about the program at first. 
i 
As the group demonstrate1 
an expanding interest he became content to keep hands off. 
As the investigation closed, the group was planning another 
trip to hear a Ford Ha~l forum. The advisor admitted that 
it was not a spectacular achievement but was quietly con-
fident that it had contributed materially to the adjustment 
of its members to themselves and to society. 
Group B 
i 
This was a group of between twenty and twenty-five in 
a large suburban church. There was no,homogeneity about 
it and, by any standard, did not ~nction well. There had 
been no tradition built up as to purpose or program. There 
had been frequent changes in leadership; the church pro-
vided part-time student directors of religious education 
~ 
who also had the responsib.ility of superintending a Sunday 
School with a roll of five hundre~. Friction was out-
' standing in the group due to the presence of a sub-High 
School section that showed their awareness of not being 
wanted by disruptive behavior. Worship services were led 
by the young people but no ~everence was shown by either 
the younger or older members. Whispering and laughing were 
habitual. 
"~~"~II 22f== 
The program was set by the administration of the ohuro1. 
The approach was the opposite of the leaders of Group A. il 
The theory of the minister of the church was summed up by 
a written directive to the nominal adult leader of the 
group. Concerning plans and the details of carrying them 
out, he instructed, "The leader has to do it himself; he 
can not leave it to the young people." His experience had 
led him to believe that, though a leader might consult with:~ 
the officers of a group to lay plans, he must have them 
fully worked out but so present them that, when adopted, 
"the young people will think that they had chosen them." 
Speakers and illustrated talks or movies, with frequent 
social affairs and projects to raise money such as plays 
or cake sales were to constitute the program. Carried out 
by the leader, these would be "for the young peoples' own 
good." 
I 
i 
I Disorder was 1 There was no evidence of group feeling. 
will II 
I a constant problem with members coming and going at 
during the meetings. In social periods there was a breaking! 
i 
i 
! 
up into sub-groups of varying size. Persistent wandering 
and exploration of the church plant in spite of appeals 
I 
I to do otherwise led to the consideration of having parents 
I 
present to act as police. More cohesiveness was shown when! 
I 
I 
five older members dropped out after the failure of a dance I 
and in protest at the presence of "ninth graders." Through i 
discussion of their ideas as to program a beginning was II 
made of training in self-direction. The group elected a 
"Worker's Committee'' (in contradistinction to officers) 
and activities began to be planned and carried out by the 
members. A panel discussion meeting, with parents par-
ticipating, was an outstanding success. 
In the Worker's Committee a growing interest was 
noted by the leader as responsibility for planning and 
decisions was left to the members. At first he had to 
resist the tendency to look to him for final decision but 
increasingly they assumed responsibility for what was to 
be done. Progress was slow and there was a good deal of 
waste motion but there was growing maturity of action and 
attitude. However, the minister of the church was con-
cerned because there were few publishable items of activi-
ties produced. He ordered that a planned program be 
prepared. Pressed upon the committee, they assented to 
it. It was mimeographed and mailed to some sixty young 
people of the parish who "ought" to have been in the group 
and were not. No new members responded. There was a 
return to random behavior in the executive committee and 
lowered attendance. With the program "set" for the 
remaining weeks of the season, they said they saw no 
reason for meeting as often. 
In the group as a whole there was some evidence of 
an advance in the "we" feeling characteristic of groups. 
It was small, however. The attendance remained steady to 
the close of the season. 
A belief by the leader that attendance at summer con-
ferences would stimulate and train members of the group 
for a higher level of functioning was acted on. Only two 
of the young people of the church had gone to such in past 
years. Organizations of the church were approached to 
provide funds to help any that might be persuaded to go. 
They responded generously. Four of the group attended 
during the summer, and reported fine experiences on their 
return. All expressed hope that they could attend again li 
:I 
the next year. One said, "We must do some of the things 1j 
they told us of at the conference." One had interviews witJ 
a conference staff officer on the possibility of preparing II 
II 
for some kind of religious life work. 
Group C 
!I 
:I 
:I 
This group in a large town church was probably more ;i 
il 
representative in aims and achievement of what most churche1 
seek. With a membership of 40-50, there was a 25-30 1! 
attendance at the Sunday evening meetings. !I The membership !I 
ll 
II was of tenth-twelfth graders. With several years of 
successful groups in the past there was not the problem 
of newly formulating procedures. There were experienced 
officers, stated committees, and good gener~ agreement on 
the program which was set up for six to seven weeks in 
advance. The usual program began with a business meeting, 
an educational speaker or discussion on youth problems, 
II 
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or topic presented by one of the young people. 
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The members decided upon and arranged for speakers or dis-
cussions with the leader at hand to help when called upon. 
On their own iniative they once planned and carried out an 
11 impeachment trial" of the President of the country as a 
surprise for the adult leader. 
Worship services in a new and special chapel were con-
scientiously carried out by the young people. Following a 
talk by the minister of the church on ttWhat Worship Is", 
they decided to have their own, drew it up and used it 
regularly. They took turns in leading and giving talks in 
keeping with the activity. Some of them were considered 
unusually fine by the leader and the minister. 
As noted in other situations, the concept of leader-
ship held ·by the advisor appeared to be of importance. The 
leader here was an experienced Y. M. c. A. secretary with 
an obvious faith in the capabilities of young people. He 
stated his aim as being to interfere as little as possible 
with the members' planning; his philosophy, to let the 
group do it._ He held that it was better that the young 
people do a thing imperfectly than to have it done more 
skillfully by others for them. At only one point in the 
program did he admit to bringing pressure; when there was !. 
a proposal to have movies more often, he vetoed it on 
basis that movies were available to them commercially 
the il 
and II 
·L to attempt to compete with the theatre was not ,w=i==s=e=.===H=o=w,=-==~j =·======= 
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ever, he favored the 
I 
I ····~~~.·~·~·~~·-.·-·-·--~T 
use of the occasional good religious 1 
film. 
There was personal rivalry between the president and 
vice president that injected a divisive note. The 
president, whose parents were socially prominent, wished 
to emphasize social features but the group decided that it 
should not be a major element in the program. It appeared 
to be unnecessary inasmuch as the community provided many 
social opportunities. The leader stated that in a differ-
ent situation, such as with a group in a city church, he 
might have encouraged more such activity. 
The accomplishments of the year were: the fellowship 
enjoyed, the training given in dediding upon plans and II [I 
carrying them out, a work project in a neighboring "Good il 
Will" type enterprize, and the raising of a sizable contri- [I 
bution in money through a sales scheme for the building II 
fund of the church. The youhg people voiced surprize at 
being able to raise more than the generous pledge which 
they had made. In a (to the leader) revealing discussion 
they debated keeping the "more" for themselves. Their 
decision was to give it all. 
The group included perhaps one half of the potential 
membership in the parish but did not strive through pro-
motion to increase its numbers. Routine announcements of 
activities were given in the church calendar and a general 
invitation to attend was extended. There was no follow up 
tl 
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of absentees as had been done with post cards in a previous 
year. "Perhaps we should have done so, but the group was, 
in our opinion, large enough and we did not see any gain 
in an increase in ttumbers," was the advisor's comment. 
Objectives were stated by the leader and verbally 
accepted by the group but there was little concern for any 
except the two first: 
1. To understand Christian values in relation 
problems of growing young people. 
to real i 
I 
2. To see Christian values relative to social 
of the time. 
problem~ 
I 
There was unconcern for the formulation of a philosoph 
of life. The leader accepted the unconcern as natural at \ 
i 
the age level. Their interest in getting at their problems1-
! 
I boy-girl, courtship, vocational, friendship, parents--set 1 
the content of the program. !I 
Group D 
Well toward one end of the :aampling, of church youth 
groups is the final example. Because of its exceptional 
element it is in a category with few others, and scarcely 
to be compared with the majority of such fellowships. Yet 
because it represents the ideal group to some, the knowledg 
of it is suggestive. Nor is there evidence that its size 
and other circumstances suspend the operation of the 
principles underlying successful group practice. It 
indicates also, another approach to the development of such 
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It was developed over a span of fourteen years in a 
church which provided more help than is usually the case. 
This was true both financially and personally. A budget 
of approximately $4,000 a year made possible,professional 
direction that was exceptional. An adult group composed 
largely of p.arents, formed a council that was nwonderful 11 
in assisting at many points. It was a major concern of 
the church and showed the results of it. It became high 
in prestige to the extent that the boy elected president 
one year, faced with a choice, elected its presidency 
rather than the edi~orship of the city high school annual. 
The group, called the Senior Forum, had a membership 
of 175. Dues of $3.50 a year, 85% collected, indicated a 
high degree of interest on the part of the members. The 
group included many from outside the parish. Membership 
was open to all from the ninth through the twelfth grades. 
The Forum supplanted both the usual evening group and 
the senior department of the Sunday School. The central 
activity was the chapel service each Sunday morning (save 
one a month) ~lanned ~d conducted, except for the speaker 
or preacher, entirely by the young people. It was organ-
ize~ as a church with deacons, ushers, choir, etc., from 
the young people. The director of religious education .. 
!I 
Every memberll 
As a rule the only 
I 
held the concept of non-directive leadership. 
was on some one of the committees. 
the ex ense for whom 
was an item of the church budget. Once a month the Forum 
met with the adult church in worship. The same evening a 
supper meeting with business, movies and discussion groups 
was held. A list of the active committees indicates the 
completeness of organization: Attendance, Bulletin Board, 
Calendar, Camera, Church, Decorations, Deputations, Dramati 
Club, Employment, Odd Jobs, Flower, Forum Flashes (mimeo-
newspaper), Glee Club, Membership, Music, Poster, Program, 
Publicity, Race Relations, Service, Social, Sports, Square 
Dance Club, Supper, Telephone, Transportation, Worship. i 
I 
Outstanding in the program were the service activities~1 
the daily use of the Forum room in the parish house (used 1 
as a Teen club room and open every afternoon and evening i II 
with a parent present) and the yearly expedition; one year, I.JI 
a trip to Washington, Philadelphia and New York. Another ,
1 
:I 
year, a retreat was held at a N. Y. resort hotel taken overl 
I 
for several days by the group. The service activities were 
numerous and varied--from helping the janitor, to magazine 
and clothe$ .. collections, and work for the City Missionary 
Society, observance of the Work-Day-for-Christ and money 
gifts to various charities. 
There was a social program with at least one "affair" 
a month, including square and round dances, splash parties 
at a swimming pool, outings to beaches, roller skating, 
bowling and other activities. The social side is not 
stressed, however. 
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pression through the group. The theory of the leaders was :1 
!I 
similar to that of groups A and C: freedom of choice in, !'!. 
selecting activities, responsibility for carrying them out. f 
The leaders attribute the mature actions of the young peopl~ 
to continuous training through participation and to the 
members' feeling that, tt ' ' It's ours and its important." 
Comments of the professional and parent leaders are 
significant as to the emotional response of young people 
:I 
II 
il 
il 
!I 
!I j! 
!I to such a kind of leadership. ttThey don't let you down," ii 
'I 
was said by adults in several different ways. II 
One "aside" by the key leader is worth noting. Com- il 
\! 
menting on the good spirit--especially as evidenced by 
reverence at the worship services--the advisor spoke of 
the influence of seven or eight key members. As sophomores 
they had asked if they could meet with her for more inti- i 
mate discussion sessions on Sunday evening. This was done .II 
ij 
The leader stated that with the graduation of the sub-group! 
!I 
imminent, those who had been influential over the past two 
years, she was concerned whether there would be much change 
in the spirit of the group. She thought that one weakness 
of the whole program was in the lack of the experience of 
small face-to-face fellowship and group thought as in the 
I 
sub-group. 
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I It is apparent to the reader that in the investigation![ 
of these and other groups not reported, the writer had iJ 
certain questions in mind. Thirty years of experience ll 
'I with church youth groups is bound to give a bent in the :1 
;I questions he asked, if not, as is to be hoped, an absence i! 
I 
of bias in the answers that make sense to him. i 
The next step is the examination of pertinent 
from research in the field of education that may be 
to the leadership of church youth groups. 
i 
I findings il 
applied I 
' 
CHAPTER III 
GOOD RELIGIOUS EDUCATION IS GOOD EDUCATION 
In establishing the thesis that good religious edu-
cation is good education, orientation at two points is 
'I 
!' 
:i II 
II I! 
necessary. First, that a persistent misconception has beenjj 
dominant in both as to what constitutes education, and the il 
II 
concrete process by which _an individual who may be said to !i 
be educated is produced. Second, that the goals of each 
are in any real sense different. 
II 
Unless there is a will- il i: 
ingness to change in accordance with experience and modern il 
·I !! 
\I li 
II 
educational theory leading to a clearer view of what is 
the way to learning, there will continue to be waste and 
ineffectiveness. 
il First, the misconception: It is that the imparting ofJI 
information is the goal of teaching, religious and secular. I! 
To adopt a different basic assumption will doubtless be il 
difficult. For centuries, with only isolated protest, 
there has been a blind faith in the method of pouring in-
formation into the minds of children with the expectation 
that it would result in socially acceptable conduct. De-
spite much evidence to the contrary, the assumption that 
the acquisition of information leads to either wisdom or 
good character has determined the basic practices of 
II I 
I 
I 
I 
teaching. It still dominates the thinking of many teachers! 
and the general public. The classic routine of "assign- :1 
!I 
study-recitett (words printed in books or statements by a 
lecturer-teacher) has been s~pposed to result in learning. 
The picture associated with a "good" learning situation 
has been of rows of passive children listening to the 
teacher and reproducing his statements of fact; of a good 
Sunday School class the same. 
The state of affairs has been described by William 
Heard Kilpatrick in discussing 11 Alexandrian and M:odern 
I 
Education Contrasted. nll Pointing out that until recently \1 
!I 
the "old type of school 11 , which originated at Alexandria in i! 
il 
'I 
ir 
I 
the third century B. C. had gone unchallenged, he wrote, 
i 
I !!Only with the coming of Pestalozzi (1764-1827) did the 
Alexandrian outlook begin to be seriously questioned." 
The new conception, which since Pestalozzi has 11 
been much developed, stresses behaving as the basis ofi 
1 earning • • • • • ll 
The Alexandrian point of view was different. Its li 
learning was intentionally limited to the mind, and il' 
the mind largely to memory. To learn to recite or to I 
answer examination questions is ••••• quite different 1 
fr·om learning to behave. ii L 
It may be objected that "good education" never held 
the misconception. There is evidence that individuals, 
theorists a.nd those practicing the teaching act, were not 
'I 
i! 
II 
n 
1: il 
il 
satisfied with the procedure. Nevertheless, the accepted ~~ 
practice conformed to the concept. Few would question the :1 
11 Kilpatrick, William Heard, Basic Principles· in-Inter-
cultural Education, Ninth Yearbook of the John Dewey 
Society, Harper & Brothers, New York, 1947, p. 9-10. 
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il 
accuracy of the summary by G. Lester Anderson in contrastin~ 
li 
the old assumptions with those which, many educaters hope ,1 
II 
are now being accepted as principles of action: 12 il 
I 
We are now, however, on the verge of a change in !j 
educational thought and practice as it relates to the ii 
teaching act, a change that gives promise of establish~ 
ing an essentially new formula for teaching •••• a il 
basically different procedure in the area of instruc- :1 
tion is at hand. The rise of the new concept has been 11 
an evolutionary one, but the present theoretical !I 
status of teaching can be defined as in fundamental li 
opposition to the assign-study-reel te procedures •••••• il 
These procedures have been expanded and enriched in ,! 
their development and application, but the assumptions II 
underlying them have the fundamental simplicity we 11 
have just noted. lj 
In Protestant churches the concept has been reinforced by i i 
the high place given to preaching. Few will challenge the 
i 
belief that preaching has a place in the methods emploved I, 
" II 
by churches and their ministers. More and more are il 
;i 
questioning it as the centr.al method to insure ethical and lj 
religious behavior. Granting the possi bill ty that preach- ,i 
II ing may contribute to religious living, the degree of re- " 
liance placed upon it has not been justified by results. il 
:I 
A brief examination of experience confirms the finding:! 
:I 
of lengthy search and experiment: "First of all, we must :I 
d 
see how learning about proper conduct is essentially 
differ~nt from learning to do the desired right thing.lll3 
12 Anderson, G. Lester, Ohm., The Forty-Ninth Yearbook of 
the National Society for the Study of Education, Pt. 1, 
University of Chicago Press, Chicago, Illinois, p. 7-8. 
13 Kilpatrick, William Heard, op. cit., p. 8. 
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Yet practice in religious education continues overwhelminglY!! 
H ,, 
to aim at the inculcation of information. iJ 
The reader is referred to an article that epitomizes :1 
the belief in the efficacy of information to achieve the 
church's aim for its youth. "Sunday Schools don't teach'!, 
is the statement of Hampton M. Jarrell, biographer and 
d 
teacher of Winthrop College, South Carolina, in a much dis- ii 
:I 
cussed article in the Atlantic Monthlyl4 It undoubtedly 
expresses the belief of the many. He proves (without quo-
tation marks) his case as many, before and since, have been 
:[ 
able to prove it, provided that his criteria of what Sunday ,il' 
Schools are established to teach is accepted. The criteria 11 
are exclusively items of information; in the test he pre-
pared, information on personalities of the Bible. Through-
out the article it is assumed that information is the end-
all of the religious education program, the test of its 
teaching. Phrases such as "conveyed no information", "The 
resulting misinformation", "lack of knowledge about the 
Bible'' recur constantly. He doffs his cap to those who 
raise a question: "Does it really matter whether people 
know much about the Bible or not? For my own part, I am 
convinced that it does matter, though I shall not try to 
prove the point." 
14 Jarrell, Hampton M., "Sunday Schools Don't Teachtt, 
Atlantic Monthly, December, 1950, p. 57-59. 
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This is just the point at which there is need for 
proof. Mounting evidence suggests that there has b8en an 
amazing persistence in the attempt to achieve what, if 
achieved, still would not guarantee the behavior that is 
il 
ij 
'i 
:I 
il 
!t 
the goal of education, religious or secular. If true, and !I 
the method is futile, it could be the major cause of the 
disappointment and frustration that marks much of the en-
deaver to achieve Christian action. General observation 
bears out studies such as Hollingshead's Elmtown's Youth 
and Havighurst and Taba's Prairie City in concluding that 
there is a low correlation between possession of religious 
information and behavior that is socially acceptable. 
It will be seen, in the study of the psychology of 
learning, that Jarrell may have missed the significance of 
one incident he reported. A credit rather than a debit 
should have been assigned to the program of an unnamed 
church. Speaking of a college senior who had shown "no 
knowledge whatsoever of seven out of the ten personalities 
:j 
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listed in my test 11 , he quotes her as saying, "It makes me !1 
mad as fire when I think of the time I spent going to SundaJI 
School and then realize how ignorant I am about the Bible 
and my own religion." Because of his opinion of what edu-
cation consists, he missed the significance of his further 
statement that, "she had been active in most of the young 
;i 
;I 
t ~ 
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i 
I people's organizations of her church ever since she was old 1 
articipate." With the background already es-
37 il 
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tablished, it is possible to consider that skills in living !i 
with others, working on connni t tees, and planning and carry- 1/ 
;! 
ing out a program are more desirable acquisitions than know~ 
i! 
ledge about doctrines or other items of information that ii 
:I 
may or may not determine character. If she had gained il 
q 
skill in leading a worship service, ignorance of whether 
"Lot had a brother, Cain" or not does not necessarily in-
dicate a total or vital failure of teaching. 
~ ! 
Other points made in Jarrell's article will reward :I ii 
study. At the end of the article he speaks of our reverenc~ 
:I 
!I 
for the value of education. He asks, with the need for :i 
i\ 
II 
"moral fiber and Christian principles of our people" in II 
d 
:I 
mind, "Why can't we get the two ideas together and educate il 
!l 
our children in the fundamentals of Christian principles?" il 
il Investigation into present research activity would reduce !I 
II his fears for the future and some of the confusion as to :1 
il 
what are the proper goals of education and the best means fl 
il 
:I 
of reaching the goals. !I 
I' ;I The crippling effect of an unsubstantiated faith in !I II 
i' 
knowledge as the producer of right behavior is underlined 11 
1l 
I I by the anecdote related by Van Til and Denemark. "The 1 
divergence between knowledge arrl our effective application il 
of it is illustrated by a conversation between a mid-wester~ 
il 
farmer and an agent from the state department of agricultur,. 
The agent suggested that the farmer enroll in a new agri- I 
I 
I 
cultural extension course being offered in the area. To I 
! 
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il 
this the farmer responded, "·Shucks, I already know twice as !I 
much about farmin' as I'm ~~ right now11~ 1 15 11 
II 
'I The feeling will find liil. echo in the minds of most of :1 
rl 
those who think of the problem. The achievement in action li 
ij 
of what they know already as to right relations, human and '' 
.I 
I• 
divine, is the problem for the overwhelming majority of our11 
il 
youth. The function of education is to assist the indi- ii 
vidual; young or old, to achieve in practice what he knows 
as informs. tion. 
In contrast to the uncritical viewpoint expressed in 
the magazine article, there are coming findings from 
research projects approached in the spirit and with the il ., 
.I 
" 'I 
techniques of scientific inquiry. Notable among them has i1 
il been the Union College Research Project undertaken at Unionil 
College, Schenectady, New York, directed by Dr. Ernest M. 
Ligon. With reference to the warning to religious edu-
cationists of a bias toward lecturing or preaching, and il 
:I 
that antiquity of practice is no evidence of effectiveness, il 
tl 
il 
il ~ I 
il 
Dr. Ligon writes (concerning theories of character edu-
cation) 11 The astonishing fact is that some of them have 
been used for a thousand years which could H have been proven i! q 
:I 
" il futile by the scientific method in a decade at most.nl6 
15 Chapter Four of the 1951 Yearbook of the National 
far the Social Studies, Citizenship Education. 
16 Ligon, Ernest M., A Greater Generation, Macmillan 
Company, New York, 1949, p. 6. 
II 
:i Counci~ 
;I 
'I II 
'I 
il 
II 
I! 
--=+ 
The project, rigorously conducted for a decade, began with 
the hypothesis that the laws of character education are as ii I! i! 
discoverable as the laws of the natural universe. ~ ! How radi-!l 
II· 
II cal a change in attitude is required is suggested by the I' !i 
statement, "These laws will never be discovered by opinion, !J 
however expert, around the conference table." 
As applied to the· investigation of better methods in 
the direction of the church youth group, there must be a 
willingness to discard past practices if more effective 
methods are discovered. The traditional and inevitable 
conservatism of churches should not prevent its leaders 
from applying the test used by their Founder. "Jesus pro-
posed what is substantially the scientific method", writes 
Dr. Ligon. "When asked how to distinguish between true and I 
I 
false prophets, he did not resort to opinion nor to au- il ;! 
:I 
thority, but answered, 'By their fruits ye shall know them'"ll. 
li 
He states, "No scientist worth his salt would hesitate for II 
ij 
II 
a minute to abandon even his most cherished concept, if 'I 
confronted with clear evidence of its falsity. We shall II 
II 
not discover the great social and spiritual laws unless we " !j 
subordinate our man-made theories to the objective evidence !j 
It 
of God's will. nl7 It is this order of orientation that is il 
II 
demanded if there is to be improvement of the church youth !I 
II 
group. 
ll 
17 Ibid., P• 7 • il ======4===~~~~~~======================~~==---==-.==~-=-=~~~===== 
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The second point of orientation is as to the revelance 
of findings from secular studies for religious education. 
There may be a question with some whether religion is not 
in a class by itself. The terms used by religionists lend 
color to the view. Public school researchers do not set 
"salvation" as the g;oal of their labors. A feelinp; of 
mysterious elements in the religious experience has always 
been present. Nor is there likelihood that it will dis-
appear. That being so, it will be asked, do not different 
laws, on a higher plane, concern the religious leader than 
concern the secular teacher? Dr. Ligon rejects any sepa-
ration. His first basic principle to do with religious 
education is, "In teaching children, the laws of learninp; 
must be obeyed if they are to learn. This is true whether 
the subject matter is Latin, the Bible, or Christian atti-
tudes. 11 
Evidence is available of the oneness of the search 
from another approach. A striking fact appears in the 
total approach of educationists to the task. "All roads 
lead to Rome" when the end product of education is en-
visioned. The ideal may be expressed in coldly factual 
terms or in warmer tones, but there is agreement. To say, 
"The teacher in the school is in the business of assisting 
children to acquire behavior patterns which will assure 
optimum adaptation to the environments in which they live" 
---~---
I 
e~o~~t 
~~I 
,., II 
[! 
I 
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is one way of expressing the purpose of learning.l8 To say, 
"I am come that they might have life, and that they might il 
have it more abundantly" (S. John 10:10) is another ex- :1 
pression of the same basic concept as it applies to observa1il 
ble human behavior. In between there is a long continuum 
with varying degrees of emotional. expression. In many, the· 
words "democratic way" appear instead of "Christian way". 
A brief examination reveals that the elements and the con-
cern in each are the same. Those who approach from the 
intercultural angle with intent to improve human relations 
list their contribution to the central purpose of American 
education as follows:19 
These six must certainly be among our aims: (1) to , 
help students to feel the need for a sense of values ! 
and to formulate these values; (2) to foster desirable! 
human relationships in students' daily living; (3) to i I help all, majority and minority groups, to participate 11 
fully in American life; { 4) to bett~r human relations ~~ 
in the community through educational procedures; (5) ; 
to share with young people the findings of the social t: 
and physical aciences; (6) to develop critical thinkin. 
In the same volume the chapter on "The Moral and ! 
., 
Ethical Responsibility of the Social Studies" speaks for 
"Value judgments" of a caliber that are worthy of a re-
ligious organization. 
18 Anderson, G. Lester, op. cit., P• 2. 
19 Cummings, Howard H., Ed., Improving Human Relations, 
National Council for the Social Studies, Bul. No. 2o, 
Washington, D. C., 1949, P• 4. 
II 
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two o\her atatementa will reinforce the oeaoepta :1 Ia 11 
~ I 
apeoif7iq the u.ltlmate pUPpeae ot educatiea, G. Leater !I 
Allderaea un4eraoorea the alJaadoUlent of tme picture of. the \I 
'I 
educated. aan aa "eae who kaewa." •we new apeoity that the 1 II I, 
I educated peraen poaaeaa uaetal akilla ud. abili tiea •••• holcl 1, 
:j 
I 
value a7atema ~at are oold1ateat with the Ju4aic-Ohr1at1an :I 
eth1o aad. the 4eaeorat1o wa7 of lite, aa4 at all tl .. a 
traaalate \heae att1tu4ea, iatereata aa4 value ayatema 
right oea4uct. ttiO 
l'iaally, the John Dewe7 Yearbook declare a that the 
.I 
;: 
~ q 
central Ohriatiaa ohuroh appreaeh ia the aame aa that ot al~ 
e4uoat1eaal etterta to lmprevo maa•a relatione to maa, !I ~ i 
:I 
"!hat hlllUJl peraonalit7 aa auoh be reapecsted wherever il 
teuad. • It aoea turther 1n atatiq the a1m ot the ultimate i/ 
in • oonao101la aoolal arriiJI&-h •t •The S.ltra1o-Cisr1a111- !I 
rel1g1eua trad1 t1oa auaa ~P all. thia 1a the twin rule as 11 
'.fha ahalt leva th7 ae1pbor aa .a7aelt, aad, All th1qa 
whataoever ye would ~at mea ahould do to you, 4e .,. evea 
ao to tllem. tt2l 
araated Sbat the reala ot the relatioaahip ot man to 
Ge4 ia aot 1Jlolu4e4 aa a •••ern of ecluoat1oa, uhere ia 
i4entit7 et tatereat in the 1D41vi4ual•a a&bievias geo4 
adjuaaent te h1a earth17 aetst1q. Por that portion of 
aa· Jiieraen, I. Leater, OR• ott., P• 9. 
21 Kilpatrick, William Heard, Bd., op. eit., P• 2. 
il 
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the aims of a youth group, then, the educator may be looked:! 
to for suggestions. 
In pursuing the inquiry the steps will be to (1. Look 
at the individual--the adolescent--the organism with which 
the leader will work, as it affects selection of a program, 
(2. consider the "developmental task" concept with its 
implications for the youth program, (3. determine the 
principles of the teaching-learning processes used to help 
him achieve that growth, and, (4. consider a. matter of 
method peculiar to the youth group situation. 
The Youth and His Program 
A thorough understanding of the forces leading the 
youth to or away from membership in the church youth group 
is essential to the leader. Why does the youth join the 
group? What are his needs for which he seeks supply? What 
will keep him coming? Drive him away? Just what sort of 
a being is he (she) most deeply? 
i 
'I As it affects the setting of a program, the experience i 
'I, 
of the author leads him to adopt the point of view of 
Dr. Knowles in re adult education for youth group education~ 
Programs a.re often based on what a.n individual or ,1
1 small group think people ought to be interested in, •. 
rather than on what they really want and need. The 
point.of view expressed throughout this book is that 
good program building is a matter of understanding 
what each individual really needs and wants, and 
being skillful in creating opportunities in which ij 
people will find the satisfactions they seek. In :1 
adult education the ttcustomer is always righttl, in- !j 
sofar as his desires a.re compatible with the object- ,
1 ives of our society •••• in a democracy responsibility~ 
44 
rests with each individual to decide the course of his 
own growth.22 
The youth group leader will find the pressure to con-
form to uncritically accepted, adult formulated programs, 
strong. An equally strong determination is required of 
,, 
:i 
!! him to act as far as possible upon scientifically tested 
:I 
!i principles based upon the actual nature and needs of young 
'I 
!j 1
1 
people. Fortunately, such principles are being forged by 
the cooperative effort of teachers, educationists and !I 
'I 
:I psychologists who believe in the possibility of better 1 
d 
i 
practices. If he is to resist the pressure to conform to ii 
il traditional ideas and techniques, he will have to hold ii 
il 
:1 
before him the principle of need satisfaction. il 
tl 
"All human behavior is directed toward the satisfactio4 
of needs" is the opening atatement of the chapter on 
;i 
human il 
!1 :: 
motivation by Douglas McGregor. The footnote to the decla- !I 
ration indicates the degree of authority supporting the 
concept: "The point of view expressed here stems from 
current 'dynamic' psychology, from modern psychoanalytic 
theory, and from our own efforts to develop a workable, 
!I 
I II il 
:, 
il 
;i 
integrated theory of human behavior in organizations. i We 'I 
have been materially influenced by such people as Kurt 
'I q 
il 
ii 
Lewin, H. A. Murray, Thomas French, Franz Alexander, (and II 
,! 
;I 
their many associates and students), Margaret Mead, Gardner;! 
22 Knowles, Malcolm s., Informal Adult Education, Associa-
tion Press, New York, 1951, P• 14. 
i 
il 
:I 
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II 
Murphy, Edward Bibring, Walter Langer, John Dollard, Carl :I 
Rogers.• 23 Agreement by such an array of researchers merit~--­
consideration. 1j 
Another area of investigation lends authority to the 
:i 
I 
'I 
view. Mental hy~nists agree on the centrality of need- ij 
:I 
fulfillment in humans. Some such statement as the followin~, 
however phrased, expresses a conclusion common to all of 
them: "Human behavior is dynamic. Every person is urged 
on throughout his life by desires which must be satisfied. 
He is never completely at rest •••• He achieves complacency 
only with death." Dr. Herbert A. Carroll sums up the 
li !i 
!j 
II 
I 
:I 
findings of the ~ychologists with the flat statement, "Ever~ 
!i 
neurosis or functional psychosis has its source in conflict :1 
:1 
:I 
·I 
between fundamental needs or in the frustration of one or 
more of them.u24 il il 
Returning to the educational psychologist we consider ~~ 
his conclusion expressed by Dr. McGregor: "From birth to Jl 
:I death the individual is engaged in a constant attempt to !I 
satisfy his varied, complex and sometimes conflicting needs !I 
Any given behavior is a resolution of forces arising in_ll 
part within him and in part in the environmental situation 'i 
23 McGregor, Douglas, Quoted in Human Relations in Cur-
riculum Change, Benne, Kenneth and Muntyan, ·soziTar, -ed., 
The Dryden Press, New York, 1951, p. 21. 
24 Carroll, Herbert A., Mental Hyg~~ne, The Dynamics of 
Adjus~ment, Prentice-Hall Inc,. New York, 1947, p. 17. 
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r\ 
•••• The individual may rationalize, delude himself, ignore 
or misinterpret facts. Nevertheless, he behaves always in ,, 
accordance with his perception of his own needs and of the 
possibilities for satisfying them."25 
For further evidence the reader is referred to his own, 
remembered experience. Let him ask himself if he has not 
seen the "lawtt operative in his own behavior: Whether any 1 
action of his has escaped the bounds of need satisfaction. 
The organism with which the youth group leader deals 
has these basic needs: (the list is one of many which are ~, 
in harmony with summaries by psychologists, mental hygi-
enists, et al) 
1. Physical needs 
2. A growth urge 
3. A need for security 
4. A need for new experience 
5. A need for affection 
6. A need for recognition26 
The satisfaction of some of these needs is what the youth 
is seeking in the youth group. 
Developmental Tasks 
A most useful concept shedding light on the nature 
25 Op. cit., P• 21. 
26 Knowles, Malcolm s., Informal Adult Education, Associa-
tion Press, New York, 1951, P• 12-14. 
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and needs of adolescents, which may be used by the leader, 
is termed "the developmental task11 by educators. 
!i 
'I An 1m- ,, 
It offer~ pressive history of thought lies behind this idea. 
a possible resolution of the long controversy among edu-
ca.tors as to whether education should be society-centered 
or child-centered. As stated by Robert J. Havighurst: 
The developmental task concept occupies middle ground 
between the two opposed theories of education: The 
theory of freedom--that the child will develop best 
if left as free as possible--and the theory of con-
straint~•that the child must learn to become a worthy 
responsible adult through restraints impDsed by his 
society. A developmental task is midway between an 
individual need and a societal demand. It partakes 
of the nature of both. Accordingly, it is a useful 
concept for students who would relate human behavior 
to the problems of education--useful without, I hope, 
obscuring,important issues in educational theory.27 
q 
II 
I 
II 
" 
il 
I• I H 
ii 
!I 
'I 
I' 
!I 
'i The importance of the "tasks" concept to the religious ii 
as well as the secular educator is suggested by the state-
ment of their common characteristics given by Stephen M. 
Corey in the Eighth Yearbook of the John Dewey Society: 
;I 
q 
'I 
:! 
!i 
I 
'I 
:i 
"In the first pllace they are necessary learnings. 'I Second, 11 
il 
II 
the culture provides an opportunity for achieving them only !I 
'I 
during the restricted time intervals. Third, developmental :1 
tasks are common to all youth. Lastly, developmental tasks il 
involve all varieties of learning and precisely define the 
concerns of adolescents.u28 
d 
il 
:I II 
:I II 
27 Havighurst,-Robert J., Developmental Tasks an~ Education,jl1 
Longma.ns, Green and Co., New York, 1961, P• 4. II 
28 Caswell, Hollis L., Ed., The American High School, L:.' 
Harper & Brothers, New York, 1946, P• 98. i 
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I 
'I 
d The reader will note the imperative nature of the 
learnings through the frequent use of the word 11 must. 11 II It '! i 
appears also in the description of the concept by Havighurs': 
The tasks which the individual must learn--the devel- :1 
opmental tasks of life--are those things which consti- :1 
tute healthy and satisfactory growth in our society. I 
They are things a person must learn if he is to be . 
judged and to judge himself to be a reasonably happy 11 
and successful person. A developmental task is a task:l1 
which arises at or about a certain period in the life ! 
of the individual, successful achievement of which !i 
leads to his happiness and to success with later tasksJ 
while failure leads to unhappiness in the individual, 11 
disapproval by the society, and difficulty with later :
1 tasks. 29 .1 
An examination of the concept for our purpose is 
'I 
'I il 
suggested by two of the characteristics listed by Corey: 1 
the 11 commonness 11 of the tasks to all youth and the promise !I 
that they "precisely define the concernsrt (and so, the \I 
needs) of adolescents. Education puts forward the followin~ 
as the specific learnings that must be acquired by the 
il 
'I 
:I 
I 
I 
youth else he misses happiness and success with later tasks~ 
(The full discussion by Havighurst is urged upon the youth jj 
leader.): !I il 
!J 
1. Accepting One's Physique and Accepting a Masculineii 
or Feminine Role. II 
Nature of the Task. The goal: to become proud, 
or at least tolerant, of one's body; to accept a 
socially approved masculine or feminine r•ole. 
2. New Relations with Age-Mates of Both Sexes. 
!I 
!i 
:I 
Nature of the Task. The goal: to learn to look 
1 
upon girls as women, and boys as men; to become 11 
an adult among adults; to learn to work with other~ 
:I 
99 Hsndgburst, Robert J., £P· cit., P• 6. + 
'i 
:I 
------~--~-~-~-= 
for a common purpose, disregarding personal feel- '1
1 
i' ~ -~~t~-~ _-c~~,~-~~-~ ~~c~--- c~c~_---=--~-~~~----~====-=~ 
3. 
4. 
5. 
6. 
7. 
8. 
ings; to learn to lead without dominating. ;
1 
Emotional Independence of Parents and Other Adults:} 
Nature of the Task. The goal: to become free :[ 
from childish dependence on parents; to develop il 
affection for parents without dependence upon : 
them; to develop respect for older adults without ,I 
dependence upon them. ll 
Achieving Assurance of Economic Independence. 
Nature of the Task. The goal: to feel able to 
make a living, if necessary. This is primarily 
a task for boys, in our society, but it is of 
increasing importance to girls. 
Selecting and Preparing for an Occupation. 
Nature of the Task. The goal: to choose an 
occupation for which one has the necessary abil-
ity; to prepare for this occupation. 
Developing Intellectual Skills and Concepts 
sary for Civic Competence. 
ii 
I 
II 
,, 
Nature of the Task. The goal: to develop con-
cepts of law, government, economics, politics, 
geography, human nature, and social institutions 
which fit the modern world; to develop language " 
skills and reasoning ability necessary for dealing!! 
effectively with the problems of a modern democra-11 
cy. :i 
II 
Desiring and Achieving Socially Responsible 
Behavior. 
Nature of the Task. The goal: to participate as 
a responsible adult in the life of the community, 
region and nation; to take account of the values 
of society in one's personal behavior. 
;I II 
I ;i 
!I 
tl 
II 
II li 
il 
il 
posi-!l 
;I 
il 
Preparing for Marriage and Family Life. 
Nature of the Task. The goal: to develop a 
tive attitude toward family life and having 
children; and (mainly for girls) to get the know-
ledge necessary for home management and child 
rearing. I 
9. 
==ff= 
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Building Conscious Values in Harmony with an Ade- ,j 
quate Scientific World-Picture. " il 
Nature of the Task. The goal: to form a set of 
values which are possible of realization; to 
develop a conscious purpose of realizing these 
values; to define man's place in the physical 
world and in relation to other human beings; to 
keep one's world-picture and one's values in 
harmony with each other. 
II 
il 
:I 
'I 
There follows, in the printed exposition of the con-
cept, an extended discussion of "values 11 --what they are, 
their sources, and how they are formed. Of particular ti I q 
! 
interest here are the Educational Implications which may be,! 
drawn: 
,I 
:I il 
1. To inculcate a truly Christian and democratic set 1! 
'i 
2. 
of values. 
To teach students a process of applying these 
values. 
:I 
!1 
:I 
ii !I 
:f 3. To help students bring these values into accord :1 
with a modern scientific view of the nature of the ~~~.~~ 
world and man.30 
If this concept is valid, it provides a resolution of il 
the conflict between educational theories, adds to the 11 
il 
understanding of the adolescent, and suggests which needs il il 
the young people will seek to study and act upon as a groupJI 
!I 
il Fortunately, the youth group leader will not be expected toll 
accept the whole range of responsibilities. He may and 
will, then, concentrate on those areas where his organ-
ization may make a real and appropriate contribution to the :i 
I 
II II 30 Ibid.' P• 30-63. 
I 
!I II 
II 
ll 
I) 
!I I. 
development of his young people. 
Before examining the implications of the "developmental 
task" concept and the aspects most apt to be chosen by the 'I 
young people, the leader may well think of the results of 
a survey by Dr. Harold Rugg. He sent questionnaires to a 
large group of young parents. He asked them what areas, if! 
any, they felt had been shunned or neglected by the organi- ~~ 
zations charged with their training for life. The are~s 
which they reported in their answers were: 
1. Real work, personally and socially useful. 
2. Sex and home life. 
3. Inferiority, and the problems of personal living. 
4. Controversial questions of the social system--
property and the struggle for power; 
and the control of public opinion. 
race conflict~ 
I 
I 
·i 5. Religion.31 ! 
Here are areas in which experience is needed, challeng+ 
ing enough and wide epough to engage the youth group for. 
some time. They may be kept in mind as the program for 
the youth group is formulated. 
Returnin~ to the developmental task concept, para-
phrasing is used to focus attention on facets of the tasks 
that are or may be within the scope of the youth group 
interests and resources. Tasks closely linked are dealt 
with jointly. 
31 Rugg, Harold, Foundation&_ of Ameri~an ~_:i~Ci3_ti<_:>_~, World 
Book Co , Yonkers; New York, ~: 
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:I 
1. To accept a socially approved masculine or 
role. 
feminin~ 
2. New relations with age-mates of both sexes. 
!I 
Comment: This certainly dignifies the contribution to .!11 
learning which is made by the group in bringing boys : 
and girls together. No longer is it necessary to ·, 
apologize for the meetings appearing to be "dating !! 
Bureaus." Seen in this light, they become laboratorie,. 
The provision for a pleasant, healthful place to meet ~: 
together is automatically a valuable part of the "curr -
culum" for their training. If augmented with discussi n, 
information on biological and psychological factors in i. 
development, the young people may come to feel the f'l 
sessions as surpassing in value to them many formal i 
courses of instruction. Havighurst suggests its cen- '.'I 
tral importance (p. 34) and the new insights as to the 1 
importance and difficulty of developing skill in heter~­
sexual adjustments underlines his comments. l 
:I 
3. Emotional independence of parents and other adults li 
Comment: It is through the experience of being an 
individual am~ng one's peers that the boy and girl 
practices and learns independence. The opportunity 
to practice being oneself without adult control is 
very necessary. The group program which discusses 
sub,iects such as "How to live with Parents", Getting 
Along with Others", and "Growing Up Socially" can 
scarcely avoid helping the adolescent in this vital 
task. Discussion with the group will suggest the 
topic most pressing to the members at a given time. 
:I 
~I 
!I 
i 
'I 
'l 
·I 
II 
!I 5. 'I 
·:'I II 
II 
:1 !i 4. 
I 
:1 Comment: These tasks are perhaps less the responsi- 'I 
ii bili ty of the youth group than any others listed. 1 
:1 Nevertheless they may be faced and contributions made. 1 
1: Where the public school curriculum remains tradition- ;! 
;,I; ally concerned with "the three r's", talks, studies ! 
I, and discussions on vocations may--and often have been-1 
11 a part of the program. Experience suggests that the :1 
Jl 11th and 12th graders are most apt to be interested in:! 
ii them. 11 
~~ I 
II 6. Developing intellectual skills and concepts neces- i 
11 sary for civic competence. i 
Il
l 7. Desiring and achieving socially responsible be- ' .
1
!1 
havior. 
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Comment: These are inclusive tasks providing a cate-
gory to which a wide variety of the group activities 
will contribute. Le~rning to deal with "the problems 
of democracyn and "to take account of the values of . 
society in one's personal behavior" is a large order. : 
The leader is referred to the discussion by Havighurst !1 
under these headings. Concrete suggestions are made I 
that will suggest specific a.ctivi ties to the group. \J 
8. Preparing for marriage and family life. ij 
,I 
Comment: The importance of this task is obvious. The'! 
listing of it as a shunned and neglected area by the :I 
young parents of Dr. Rugg's survey, and the repeated :1 
inclusion of boy-girl relationship topics by young 'J 
people, demonstrates the need, Unfortunately, a purel1, 
prudential caution must be voiced. The church youth :1 
group leader must prepare the ground carefully. The !! 
cultural climate of the society (the church) must be :,! 
ascertained. Unless there is consent and approval by 1! 
the parents, he may have to, however regretfully, wait 11 
for an enlightened viewpoint to be developed. Skill 11 
in presentation, and an hospitable climate are pre- 11 
requisits, otherwise unpleasant repercussions from the 'I 
adult society must be anticipated. 'I 
'I q 
9. Building conscious values in harmony with an ade- 'I 
:I quate scientific world picture. ·1 
!I 
Comment: This again is an almost too inclusive and il 
general a category of tasks. It is actually a life- .: 
time enterprize. If the leader can sharpen the young 11 
people's awareness that life is a continuous process !I 
of perceiving values, then deciding to accept or rejec~ 
them for themselves, he will do well. It is here that !I 
the young people may be led to see the central functio~ 
of religion: that it is a consistent system of col- li 
lection of values to be tested for its "frui ts"by each il 
individual. :1, 
There is no escaping the fact of the "breadth" of the 
need--area of youth. This it is that makes such diverse 
programs in youth groups acceptable to young people. 
also offers encouragement to any prospective leader. 
It 
With 
so many needs to be filled, any knowledge-skill which he 
possesses and will share with his young people will, if 
! 
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offered and not insisted upon, be welcomed by them. Consci~s 
:i 
and which of :i 
. il 
awareness of the basic nature of his subjects 
the tasks he may well deal with will enable him to guide an~ 
assist most effectively. It will also assist him to recog-
nize and encourage activity in those areas most apt to hold 
the adolescent's interest and contribute to his growth. 
The Teaching-Learning Process 
Of equal importance to the wise selection of areas for 
training is a firm grasp upon the fundamentals~ the 
learning process, and the methods most likely to result in 
constructive growth. Agreement on a theory of learning is 
essential. Many programs have failed because they have 
rested upon an incorrect theory. This is established in 
the definitive work on "Learning and Instruction", pre-
pared by the National Society for the Study of Education. 
In the words of G. Lester Anderson, "Educational method 
must be written and practiced in terms of the child and how~~ 
i he learns, n32 However much in the background theory may be :i 
it 
kept, unless there is an accurate knowledge of our learning ,j 
I, 
!I 
apparatus against which to check our practice, we invite 
wasted effort. "The understanding of learning is central 
to the problems of teaching and training, in school and 
out", writes Ernest R. Hilgard.33 
'i 
32 Anderson, G. Lester, Ohm., Learning and Instruction, 49t~ 
Yearbook, N. S. S. E., Pt. 1, The Univ. of Chicago Press, !I 
Chicago, Ill., 1950, p. 3. il 
33 Hilgard, Ernest R., ~}:1-~_c:>_ri~~-o;f __ Le~_:r:p.ing, Appleton, !I 
CcntuFy Crafts, New York, 1948, p. 2. J 
I 
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So far as this inquiry is concerned there is preponderant 
agreement on one central implication that should guide the 
i 
leader: Learning takes place through experience. 
It is through the interaction of the individual with 
his environment that the growth which is learning is ac-
'i 
I 
:t 
'I 
d ii II q 
i1 
I' ,, 
complished. "Experiencing is simply seeing, hearing, feeli~g, 
tasting, smelling and so on, and perhaps doing something 
else as a result. We learn because things happen to us, 
and we do something in return. It is only through experi-
ence that we learn. 11 34 
the prime and of educational processes, learning is evi-
denced solely by the responses we make as we face a situa-
tion, and the core of learning theory is: 
A. We learn our responses, only our responses, and 
all our responses. 
B. We learn each response as we accept it to use, as 
we accept it to live by. 
c. If one is to learn anything (as a thought, or a 
34 Anderson, G. Lester, and Gates, Arthur I., The General 
Nature of Learning, 49th Yearbook*' N. S. s. E.-;-p.---2-5.--
:I 
T 
il 
:1 
I 
I 
! 
feeling, or an act) he must respond with that 
to some actual situation. 
D. We learn each response in the degree that we live 
it.35 
Few will miss the radical contrast with what is called the li 
old Alexandrian type of education in which, 11 There was no 
facing of actual situations, no active participation in 
,, 
,[ 
il 
il ,, 
>I 
![ 
" purposeful endeavor, no shared efforts, no responsibility-- \I 
except for reciting." '· 
The premise has been accepted by the leaders in the 
field of religious education. The primacy of experience as !I 
'I 
by II the way of learning is attested by the statement adopted 
:I 
the International Council of Religious Education (the co- :i 
" 
operative body of the churches of North America, ProtestantJI· 
In regard to the basis of growth they state that the con- ij 
II 
'I 
cept governing their educational programs is to be: 
li Growth takes place through experience. This is the ij1 
truth in the oft-repeated statement that "we learn to 1 
do by doing." Through actually meeting the situations :1 
of life, we learn to live. We also learn to know by il 
doing. That is to say, in the process of living we ;1 
learn ways of behaving which are good, and other ways :1 
which are not good, and which must therefore be avoide4. 
These experiences serve to guide us in meeting future :1 
situations. l 
Experience takes place through responding to situation~ 
•••• 36 :1 
There is coming to be considerable agreement among 
35 Kilpatrick, William Heard, op. cit., p. 10-11. 
36 Book One, Principles and Objectives of Christian Edu-
cation, International Curriculum Guide, Intercouncil of 
Religious Education, Chicago, Illinois, 1932. 
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present leaders in the educational world as to how learning~ 
behavioral growth, takes place. Why there has not been a 
: 
wider degree of action based upon the concept is beyond the,! 
,: 
scope of this investigation. The concern here is for the 
prospective youth group leader. If he is determined to 
! 
base his practice on the theory distilled from the research~s 
:I 
!I 
of those most concerned and most capable of making judgment,, 
:: 
has freedom to act upon the theories, and will work to applf 
I 
them, he may be assured of some reduction in the hazard of '! 
the undertaking. Real courage will be needed. To question 
the information-centered idea of education, blessed by 
centuries of uncritical acceptance, will require boldness. 
If he will recall any difference in action resulting from 
tests o¥ information he took ten years before, he may be 
emboldened to strike out on the new, tested approach. 
This is not to question the need of information as a 
tool to be used in the solution of problems. It will be 
'i 
required in every situation. However, he need accept littl$ 
responsibility for promoting "book-learning"; the force of 
tradition will see to that. Once the grasp of the il-
lusion has been broken, a reemphasis on the function of 
information as such may conceivably be required. Until 
that time comes we are called upon to face realistically 
the proved futility of a set of recited axioms to assure 
behavior. 
:I 
il 
I' I 
" il 
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From research in the field of group dynamics comes 
581 
I 
il 
ii 
corroborative evidence. Summing up the "principles of re- :1 
II 
if 
:I education", the changes that will result in different and 
more adequate behavior, Lewin and Grabbe state a number of 
prerequisites for the change in perception which leads to 
changed conduct. Of those cited, the following are rele-
vant here: 
1. Social action, no less than physical action is 
steered by perception. 
li 
!I 
I 
I 
:I 
i! 
'• i! 
i! 
I 
2. As a rule the possession of correct knowledge doesl 
not suffice to rectify false perception. 
3. Acceptance of the new set of values and beliefs 
cannot usually be brought about item by item. 
4. The individual accepts the new system of values 
and beliefs by accepting belongingness to the 
group.37 
The reader is referred to the entire discussion for the 
details of the application of the principles. 
The next step is to consider a matter of method pe-
culiar to the youth group situation. It is also a point 
on which adults are most reluctant to yield freedom to 
their children. 
The Youths Choose the Curriculum 
!I 
The group leader having determined that it is the partli 
of wisdom to base the program upon the needs of boys and ;, 
girls, is faced with the question: Who will decide what 
37 Benne, Kenneth D. and Muntyan, Bozidar, Human Relations 
in Curriculum Change, The Dryden Press, New York, 1951, p. 
24- zz. --------
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specific activities--experiences--will be selected at a 
given time? A clear and sharp decision will have to be 
made at this point. Whereas it is advisable in the public 
school to have group planning, in the youth group it is 
virtually a "must." The force of custom may, in the 
school, assist the teacher-leader to reserve the planning 
'1. 
ii function to himself, and the children will not openly rebel~ 
:I 
The results will be inferior than with group planning, but :1 II il 
there will be some. Ruth Cunningham states the result of ~I 
tests, "A group that was able to develop goals, plan attain~ 
ment of goals, cooperate in achieving them, ani evaluate ij 
progress was the group that learned, grew and developed. 
Moreover, we believe this to be the ideal for development 
of the individual and the group in terms of learning ef-
ficiency and attainment of democratic goals.n38 
The ideal for the class in a school is the necessity 
of the youth group in the church. As with the adult class 
in informal education, "If the students are •••• to work 
enthusiastically, they must have a part in setting the 
specific goals of the course.u39 
The study of Group Process in Supervision is emphatic 
on the need for participation b-.v every member. "Every 
member of a democratic group must be guaranteed the right 
'38 Cunningham, 'Ruth, et al, ?.E• cit., P• 30. 
39 Knowles, Malcolm S., op. cit., p. 32. 
to have a direct voice in group purposing, thinking, dis-
cussing, planning, deciding, acting and evaluating.n40 
Ignorance of this principle has been particularly 
disastrous to church youth groups. The writer recently 
was confronted with the outcome in a discussion with a 
mother. A college graduate and a Church School superin-
tendant, she was disturbed because her adolescent son and 
daughter could not be interested in their church youth 
group. She had responded with interest and belief to the 
above described approach to program building. Then she 
revealed her grasp of a difficulty. She asked, "But what 
of the Church Fathers?" 
In the question she faced a major hazard to the con-
struction of a vi tali zed and more appealing program. Reli- !I 
gious educators are aware of it. Hayward and Burkhart say, fl 
"The present youth enterprize within the church has had to :1 
11 
carry forward under too large a degree of adult control. n4l!i 
!I 
Harner records his awareness of the problem. Writing of a il 
type of organization for the young people as a part of the :1 
church, he warns, "It has much to recommend it, and only 
one serious drawback--namely, the danger that some church 
school officials will lay too heavy a guiding hand upon it .1• 4 2 
i 
40 Group Processes in Supervision, N.E.A. op. cit., p. 
41 9Y• cit., p. 25. 
42 OE• cit., p. 65. 
il 
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How serious it is, many have testified. The attitude of 
"Father knows best" is widespread. Its seriousness in 
leading to rebellion and rejection of even good things is 
known to any parent who has survived the adolescence of 
one or more children. They will not endure a heavy hand 
of guidance. ii 
i[ 
Moreover, their perception of camouflaged dictation is!l 
keen. The history of Group B bears out the fact. The !I 
young people seemed to be aware that they were being mani- il 
:I 
pulated, and resisted the dictation by disruptive behavior.:! 
lj 
It was as though they knew of the philosophy which declare~! 
that plans had to be decided :for them although they should :I 
be deceived into thinking "that they had chosen them. 11 
The problem is that of the leader accepting a more 
demanding task than that of the traditional autocrat. 
The most difficult type of leadership is that which 
aims to motivate the creative effort of the members 
of the group. It is very easy for a leader to think 
he is giving young people an active part when in 
reality they are simply having a chance to approve 
what the leader himself wants. The experiences of a 
group cannot be the most meaningful so long as the 
leader does the thinking and planning. They take on 
vitality as they grow out of the actual effort of the 
young people themselves •••••• It is a well-known fact 
that the individual has interest in a thing to the 
degree to which he invests his energies and thoughts 
in it.43 
The same necessity for individual involvement is 
discovered in another field of study. Techniques of 
43 Hayward & Burkhart, op. cit., p. 91-92. 
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bringing about change in group action are being tested. 
The requirement that the ones who are to act must be con-
62:1 
i 
I 
sulted and the decision left to them appears there also. 
Nylen and Bradford conclude that "change in human-relations :j 
! 
skills can't be brought about by administrative order, but 
calls for the involvement of all concerned." They say, 
"Any proposed change not based on what people think the 
i 
,! 
problems are will have rough sledding. Furthermore, the ,! 
,j 
essence of democratic change lies in the need for all con- ,
1 
II 
cerned to share in diagnosis of the problem and decision as;l 
to the direction and kind of change, as well as 
d in carrying il 
:! 
out the change. Such a process tends to involve people in 
desiring, rather than resisting, change.n44 
.1 
:i 
Further, it is declared that the immediate, particular ii 
!! 
needs of the group as it is should be used as the starting 
point. It is a "must" in the public school curriculum 
according to Dr. Harold Rugg. In his monumental work, 
"Foundations of American Education" he says, "It is the 
needs of the children and youth at ~y particular time, it 
is their problems and interests that must constitute the 
nuclear activities of the curriculum.n 45 He can be taken 
,, 
as speaking to the youth group leader in the church when he :I 
i! 
44 Nylen, Donald and Bradford, Leland P., We Can Work To-
gether, NEA Journal, 37:7, 436-438, Oct. 1948. 
45 Rugg, Harold, Fo~n~ati~~~~~_!'_ican Education, World 
Book Co., Yonkers, New York, 1947, p. 654. 
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'I !I 
points out the long term growth conditions of youth as beingi~ 
I 
above all: (1) Freedom to investigate and experiment; and l 
(2) Appropriate to changing interests and capacities. 
In the group the attitude of mind of the leader is the 
crucial factor. One thing is certain: whatever that atti-
tude is will be no secret to the young people; they cannot 
be deceived. Nor need they be, For though the beginning 
must be made at their position in time and place, acceptance 
of that does not impose narrow limits to the youth program. 
Recognized leaders in the field of church youth group work 
state: 
Of one thing the leader may be certain--he can only 
build a meaningful group as vital interests and needs 
in relation to common goals are taken into account. 
No vital group can be built if the immediate needs of 
the members of the group are not met. This does not 
mean that the leaders would be satisfied with taking 
care of the immediate needs, but it does mean that the 
point of departure must be with them, and then as the 
work of the group develops there will be opportunity46 to move on to more distant and more universal needs, 
Two considerations may give the leader pause. First: :i !! 
Does this not rule out following the example and in so doing!l 
utilizing the experience of others? What of standards that 
have been tested elsewhere? The answer is that there is 
actually no standard procedure. Also, if there were, it 
I 
I 
.I 
! 
·i 
,I 
II 
II 
'·'I 
would carry little weight with the adolescent. His authorit~ 
is his felt needs. What he chooses, will satisfy him. Nor 
is the resulting diversity a loss. New and more effective 
i6 :thrywerd & 'fh1rkhart, ~-F, cj t. , & 89. 
·-r-
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!I activities are discovered and may be used by other groups. :1 
i' ·1 
li Having the same basic needs, there appear basic similaritie~ 
il 
in practice. The sine qua non is freedom to choose; that 
must first of all be granted the group. 
The second consideration may be a genuine question 
whether the adolescent has sufficient knowledge and experi-
ence to choose wisely. Perhaps the questioner will be re-
.1 
assured by the conviction of Dr. Esther J. Swenson, Profess~r 
of Elementary Education at the University of Alabama. 
Writing on the application of learning principles to "TeachJ, 
<I 
:; 
ing in the Early Elementary Grades" in the 49th Yearbook of ! 
I 
,i 
the N. s. s. E. she has this to say: i 
Do children of six, seven and eight years of age"'know 
their own minds" well enough to participate in select-
ing learning goals? Do they know well enough 'what 
they are after?" There are two answers to these 
questions: F:lrst, in many ways, they do know what theJ' 
are after; second, if they don't know, they can learn ' 
if adults will help them to choose goals which are 
suitable in light of their present needs, abilities, 
interests and past experiences.47 
If only approximately true of children of that age, 
the burden of proof will be upon those who belittle the 
competence of adolescents to discern their own needs to 
disprove it in their case. As an approach to program 
building, it appears to be sound. 
:: 
! 
In contrast to some studies, coinciding at some points 11 
'I 
'I 
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for this: (1. There are more than a few excellent hand-
books on methods already at hand. Chapters five through 
ten of "Informal Adult Education" have more suggestions 
than can possibly be included in a work of this dimension. 
And there are many others: (2. It is part of the se-
lective process, stated early, to center on those unique, 
particularly relevant, facets of the total subject that 
the church youth group leader will most need to know. 
!I 
One major area remains to be discussed in the next twoii 
chapters. Before turning to it, the reader may wish to 
: 
1i 
:! 
compare the foregoing conclusions as to what is "good edu-
cation" with another source, the summary of the Association•! 
for Supervision and Curriculum Development in the study 
"Group Processes in Supervision." As there stated, the 
good (democratic) school: 
1. 
2. 
3. 
4. 
5. 
Defines its objectives clearly in terms of the 
behavioral changes it hopes to bring about in boysjj 
and girls. 1 
,I 
if 
Provides learning experiences (curriculum) which :1 
will develop the behaviors demanded by a democrati~ 
society. 1 i 
Provides an environment conducive to democratic 
group living. 
Recognizes the worth of each child and provides 
experiences for the optimum development of his 
uniaue talents and personality. 
Is one which constantly evaluates its program and 
encourages experimentation and change in keeping 
with social progress and educational research. 
i' il 
!I li 
'I 
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6. Makes use of group processes in solving problems 
and improving the learning situation. 
The thesis that good religious education is good edu-
cation, admittedly, can only be verified by experience. 
The responsibility for testing the insights stated rests 
upon every group leader. It appears that the evidence 
inclines to our hypothesis. Especially convincing to the 
leader is the degree of agreement of church specialists 
with the leaders of the world of secular education. At no 
point, in either reported or unreported writings, did basic 
disagreement appear as to goals and methods most likely to 
be acceptable and successful. The leader may proceed with 'I 
'I 
,; 
confidence in the concepts stated. There are many obvious 
gaps and unsolved problems, but the evidence th~t does 
exist supports the wisdom of permitting the youth group to 
make its own decisions and choices. 
48 Hanna, Lavone A., Ohm., Group Processes in SuEervision, 
National Education Association, Washington D. C., 1948, 
P• 9-19. !i 
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CHAPTER IV 
THE FUNCTION OF THE GROUP IN LEARNING 
With the possible exception of study to gain skill in 
the leadership of group discussion, none will reward the 
church youth group leader more than the study of group 
dynamics. Exciting developments, holding great promise of 
better educational methods, are taking place. Sociologists 
have long been aware of the influence of the society, group 
or groups upon the development of the individuals in them. 
It has been agreed that man is a social animal. Only 
recently has a closer look by sociologists and educational 
psychologists revealed the primacy of the group in the 
total learning of the individual. Several extreme instances· 
of children developing in isolation from human beings indi- :i 
I 
cate that, deprived of group contacts, a child may lose, or·~ 
never develop, his very "humanness." The "feral cases 11 
are too few to. base conclusions upon them, but the evidence 
that does exist about such cases reinforces the importance 
of the group in the learning process of individuals. 
Ashley Montagu, the anthropologist, sums up the accepted 
premise of students of the human being. As quoted by 
Stuart Chase, he says, "No person has ever been reared with..: 
out a group; indeed, it is possible to define a person as 
ta set of social relationships'?-which is what group dy-
namics is all about.u49 
49 Chase, Stuart, op. cit., P• 41. 
Romans goes further. He writes, "If there is one 
truth modern psychology has established, it is that an 
isolated individual is sick.n50 
Various theories have been formulated as to the re-
lation of the individual to society (the group). Thomas 
Hobbes in the seventeenth century laid the foundations of 
the "social contract" theory; Emile Dirkheim, the French 
sociologist proposed the "social mold" concept toward the 
end of the nineteenth. It, in effect, turned the former 
theory "inside out 11 over the question as to which had 
68 
primacy, the individual or the society. It is not the pro-
vince of this thesis to follow this line of thought. Of 
significance for us -~ the mushrooming developments that 
are included in the phrase "group dynamics." Growing out 
of experimental research by the late Kurt Lewin at the 
Child Welfare Research Station of the University of Iowa, 
and of the Research Oenterfur Group Dynamics, the investi-
gation has exhibited an explosive character. In many forms 
research is being carried out by students "in such diverse 
fields as counselling and psychotherapy, social psychology, / 
industrial counselling and education." It is one of the I 
most notable developments in the study of man. Only the I 
pressure of a great need with promise of significant resultj 
in human engineering can explain its expansion. The impli- ' 
50 Homans, George C., The Human Group, Harcourt, Brace & Co., 
------~----··---=-=*==- New=¥SoPk, )Q50,~.3.l..S..- c· --===c~==-=~==-~=c==--===~ -~-=-.c=== 
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cations for education are many. 
Two of its pioneer leaders in group dynamics,ln their 
I description of what it is reveal its possible value for us., 
"Group dynlillllics endeavors to study the why of what happens j 
! 
in groups. It is an area of research in the process by 
which groups work, discuss, reach decisions, plan action 
and carry it into effect •••• It is the application of re- I 
search findings in producing greater group productivity ••• ~~ 1 
An earlier development in one sector of the total 
approach anticipated the more recent discovery of the 
importance of the group in the individual's learning to I 
I 
live. Studying how "to make more effective the small Bible! 
I 
discussion groups promoted by the student Christian Associ-~ 
ations in the colleges, the late Harrison S. Elliott made 1 
discoveries the significance of which are only now being I 
realized. His 11 The Process of Group Thinking 11 published inl 
1932, led the way in the field of intra-group relationships 
'rhe effectiveness of group thinking for education taught 
by him has been verified through experimental and clinical 
procedures. His analysis of the teaching possibilities in, 
and the methodology of, the discussion as a group problem 
solving technique makes his book a classic. The many stu-
dies such as those by the Judsons, and, in the field of 
Guidance, by Dunsmore and Miller, and others, go little 
beyond him. 
The church leader will be stimulated and realize that 
group processes go far beyond the local church concern if 
he reads the first chapter of Elliott's book Titled, "A 
Methodology for Democracy." The function dr the group in 
learning (which may be tested by the parent of any adoles-
cent at any time) is suggested by what he writes, "Experi-
ence is teaching us--slowly and painfully, it is true--tb.at 
people live only by ideals that they themselves understand, 
and carry out effectively only such plans as they have had 
a part in framing.n52 In other words, the youth group 
leader has the opportunity to influence the behavior of its 
members through using the force more powerful than any othe 
in the life of the adolescent: the conclusions of his peer • 
John Dewey in his, "Individualism Old and New" points 
to the importance of the group in learning, holding that if 
we ever hope to redeem individuals, we must redeem society. 
Elliott, in the chapter referred to above, out of his ex-
periments with discussion groups, corroborates the finding 
of the educational psychologist: "The mind is not a 
marvelous transformer into which ideals and standards can 
be poured by an instructor with the assurance that these 
ideals and standards will be applied effectively in given 
situations.• It ia through the process of group thinking , I 
52 Elliott, Harrison s., The ~~~~~~~f Group Th~n~in~, 
As seei a-M on Press, =:l\1-&W=YGFk,.---1-9-32~~-==-~~-=c==-~-==.,...,~-' ~~~-oc~~= 
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and group acceptance of standards of action in and with the I 
group that an individual learns and practices behavior 
most efficiently and thoroughly. 
ment states as its sober conclusion: 
Using group processes is not just another passing fad. 
In this highly complex world of ours many minds are 
needed to solve successfully and democratically 
problems which are the concern of all. Efficiency in 
working together democratically and getting something 
done is the over-all goal of group processes. As such 
it is an effective learning process if we conceive all 
behavior as goal seeking. Group processes result in 
a change in group behavior as well as a change in in-
dividual behavior. Learning is, in its simplest analy 
sis, the result of the progressive changes which a 
group makes in the logic of its experiences due to its 
increasingly purposeful efforts to resolve its problem 
by developing better ends-means procedures in pro-
gressing toward group goals •••••• Group processes are a 
valuable learning situation for both the leader and 
participants for: (a) the beat preparation for demo-
cratic living !s group experiencing by means of par-
ticipation in democratic group processes; (b) everyone 
is in on it and complete member potential is brought 
to bear on a problem; (c) it is an effective method ofl 
social action--of moving from one problem to another 
with the cooperative action of all involved in making I 
the decision; (d) it develops better and more satis-
fying human relationships. 1 
Indeed, the very fate of the democratic ideal in I 
these days of uncertainty may well rest on the ability 
of democratic groups to develop effective processes--
ways of doing things--which well exemplify demogratic 
behavior in progressing toward desired goals." la 
The late President Roosevelt, in the Jefferson Day 
speech which he prepared in 1945 but did not live to de-
liver said, "Today, we are faced with the preeminent fact 
that if civilization is to survive, we must cultivate the 
science of human relationships--the ability of all peoples 
5la ~cit., p.62 
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of all kinds, to live together and work together in the 
same world at peace." 
Practice in the "science of human relationships" takes 
place in every youth group. Whether it is for the good or 
ill of the members depends upon whether the leader comes to 
know and practice principles of group leadership which have 
been subjected to scientific testing. 
li 
/! 
li 
r 
CHAPTER V 
GROUP LEADERSHIP AND ADMINISTRATION 
It is beyond the limits accepted for this study to 
discuss in detail the theories of leadership, past or 
present. Insights coming from the intensive research of 
the past fifteen years may be revolutionary in effect. 
There is emerging a new concept of leadership in contrast 
to the long-accepted picture. Because the concept is 
appearing from experimental studies, because it answers 
questions that were left unanswered before, and because, 
in his own experience with groups, the writer has observed 
results corroborating the principles, he accepts as a 
tentative hypothesis the functional correctness of the new 
concept. 
The older, for-centuries-accepted idea has been called:! 
il 
:i 
the symbolic or romantic concept. It consists of a picturell 
of an individual endowed with certain qualities who 11 seizes!j 
the reins 11 of a group and more or less hypnotizes it. The 
outstanding recent model of this kind of leader is, of 
course, Hitler. Whether in an inclusive "group" such as a 
nation or in the face to face group, the picture has been 
similar. Most of us are famili a.r with it; perhaps the con-:1 
cept has never been questioned to the knowledge of the 
leader. It is presented in the form of lists of magnetic 
qualities that the leader must or should have. 
,i 
,, 
'I 
q 
ii government bulletin, pages were used to list the required, li 
-·--~~-=--.-::::::.===:::=-===-.:-::-=-==::- ~ -
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or at least desirable, characteristics of the leader--tact, 
persuasiveness, wisdom, physique, et al. 
The persistence of the idea in the face of contra-
dictory evidence is strange. Leaders have at times shown 
qualities that appear in the lists, but so also have there 
been leaders without some or many of them. One asked to be 
a leader of a group may well recoil at the supposed require 
menta; they are rather certain to bring on a feeling of in-
feriority in the normal individual. He may 11 take heart o' 
grace" from the conclusion of Rudolph Wittenberg as to 
leadership. Writing in uThe Art of Group Discipline; A 
Mental Hygiene Approach to Leadership", he says, 11 In examin 
ing a list of natural leaders we find that they do not have 
any one trait in common. Some of them are very shy and 
withdrawn; others are very aggressive and noisy; some are 
self-confident; there are tall ones and short ones, good 
athletes and poor athletes--in short, there is not one 
characteristic that would be common to all natural leaders. 55 
A New Concept 
The alternative concept of leadenship now appearing isl 
I that leadership of a group is functional. It is not the I 
property of any individual, nor a quality, nor a position. I 
It is conferred during the interaction of members of a 
group, or demonstrated by the one who best meets group need 
55 Wittenber~, Rudolph, The Art of Group D~scipline, Associ -
=='#== =cti.an---J?.r.e.s..s-.=N.ew~k, 1951, ~-8~!_--=======~-=---==---=--==- ~=== 
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at a particular time in the process of moving toward a goal 
Leadership may be changed often, but, once given, it tends 
to remain with the "best solver" until he no longer meets 
the group needs. This is a group-centered approach based 
on principles that have been tested under a wide variety of 
conditions. Though we are warned that the assumptions and 
the principles of operation derived from them are to be 
taken tentatively, their promise is great. Evidence mounts 
that they are reliable. The church youth leader is invited 
to test them for himself. His experience may have value 
beyond his own practice if he is alert to record and report 
the results of their application. Before giving them in 
order, supporting evidence from a very different source is 
presented. 
In the exhaustive study by Ruth Cunningham and her 
associates "Understanding Group Behavior of Boys and Girls 11 
there is a section, "Assessing Leaders." The functional 
nature of leadership is unmistakable as revealed in the 
candid and simple words of the fourth and fifth graders. 
This is another instance in which the uninhibited and un-
spoiled frankness of children is of special value. These 
are some comments showing a clear consciousness that leader 
ship is a function of the group, and is delegated to the 
one who leads it to decision and action: 
"She wrote the plans up the way they came out from us. 
"Don wanted what we wanted to do." 
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11 She gave her suggestions but she took ours." 
11 He asks if we should and if the class says yes, then 
we do. 11 
11 He didn't write down what he wanted. He wrote down 
what we wanted. He always wanted what we wanted." 
"He planned the things like we wanted him to. 11 56 
Other comments of the children recorded in this secti 
deserve the closest study by the leader. They are the sor1 
of statements he will not get from adolescents. They are, I 
however, feelings they have and upon which they consist- I 
ently act. 
A typical 
leadership and 
statement of the principles of group-center, 
administration is that taken from Knowles, j 
"Informal Adult Education"a II 
1. Leadership is a function of the group, not of any 
I 
individual. 
2. Leadership is responsible for establishing the climate 
of the group. 
3. Le~dership helps the group to define its purposes and 
objectives. 
i 4. Leadership helps the group to organize itself. 
5. Leadership helps the group to determine its 
Responsibility for making decisions is kept 
procedures .j 
I 
6. wholly in \ 
the group. 
7. The group examines its internal problems and its pro-
56 Cunningham, Ruth, et al, Understanding Group Behavior o 
Boys and Girls, Bureau of PuD:rfCatlons;'reachers College, 
Coi1llnbia University, New York, 19bl, P• 125. 
8. 
cess objectively in order to increase its efficiency. 
The group is sensitive to the feelings as well as the 
ideas of the group members, and responds to both with 
equal understanding and acceptance. 
9. 'rhe group uses the resources within its own members, 
or brings in outside resources as its needs require. 
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57 10. The group develops the habit of testing its own thinking. 
These are the ten commandments of the new decalogue for 
the group leader. They are tools for him to test in achiev-
ing the major goals of the religious education program of 
the church. 
As background, enlarging upon and validating their use-
fUlness, the leader has other studies to which to refer. 
The discoveries by Carl R. Rogers with his non-directive ap-
proach to counselling and psychotherapy add evidence to their 
58 
work-ability. 
Two elements in the functioning of groups, (the one to 
be avoided, the other to be encouraged) invite examination 
by the group leader: (1) the phenomenon of reactive behavior 
described by McGregor and by Allport; (2) the pot-
57 Knowles, Malcolm s., op. cit., p. 63-71. 
~ 58 Rogers, Carl R., Counselling and Psychotherapy, Houghton 
Mifflin Co., Boston, 1942, and Client Centered TherapY. 
Houghton Mifflin Company, Boston, Mass., 1951, esp. p. 320-
383 
:I 
II 
ential in utilizing the total resources of the group instee.f 
!l 
'i I 
I• 
:I 
of being limited to the powers of the "romantic" type 
leader.59 
i 
The New Method Works 1i 
II 
:I This last, the writer has been testing for himself in :1 
specific situations with adolescents and young adults. So 
far, he has had unmistakable corroboration of the potenti- .I 
:1 
ali ties in groups. When challenged or given an opportuni ty:f 
to think as a group {as opposed to being lectured to) there!l 
have appeared unsuspected reserves of thought and informs.-
tion. H. S. Elliott found that where there has been a 
cooperative search for truth, 11 Groups made up of very 
ordinary people have proved essentially creative." 
The creativeness and effectiveness of the group-
is evidenced 
centered approach in the field of religionAin an article 
1) 
:r 
( one of twelve on "Great Churches in America 11 ) in the :! I 
,I 
ii leading interdenamil'lational journal, The Christian Centu!:Y.
1
i 
:r 
Within a matter of weeks, the leader's approach "pulled :1 
this quarreling, faction-ridden 6ongregation together •••• II il ,, ;i 
i' 
,I 
I 
It was amazing. 11 The key to the leadership, which in the 
succeeding fourteen years continued the transformation, is 11 
in the paragraph of the article headed 11What is Efficiency?jjt 
II 
il 
59 McGregor, Douglas, Conditions of Effective Leadership il 
in t~~-~ Industrbil Organization, -~ou~na.l of-Consulting Psycbl~ 
ology, 1944, S:oo-63. Allport, G. W., The Psychology of I 
Participation, Psychological Review, 1945, b3:117-132. j 
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:I 
The student of group dynamics will recognize the significan~e 
,, 
i 
,, of the answer to the question contained in the paragraph: 
When one starts looking for weaknesses in the West 
Hartford church one is fairly certain to be told that , 
its minister is not an efficient administrator. Elden i 
Mills says the same thing, and deplores it. In the ' 
sense of eternally manipulating tickler file cards, :' 
presiding at corn.'ni ttee meetings and drawing blueprints ;I 
of organization strategy, this criticism has some 1 
basis ••••• If he attends {a committee meeting), he is I 
more than likely to leave early. 11Why should I be I 
there on their necks all the time?" he demands. "If ·' 
I trust them--and I should since I helped pick them-- !I 
I owe it to them to give them a free hand to show what !i 
they can do. 11 The laymen rise to that sort of treat- !! 
ment.60 I, 
ii 
;! 
'I 
The continued discussion of the results, in a very real! 
!j 
situation, of this sort of administration is convincing. !I 
il The suggestion that such leadership is to be deplored re- ·, 
,I 
veals the feeling of inferiority generated by those who hol~ 
that the efficient administrator is one who is "eternally 
manipulating tickler file cards". il To many it also means on~1 
:j 
who is eternally manipulating people. Group-centered leadeztl-
i! 
ship which consciously draws upon the resources of the grou~ 
here gives evidence of the power inherent in it. il 
The not-yet-assured student is referred for additional :1 
il 
evidence to the chapter, "What Makes Workers Work?" in 
ttRoads to Agreement" by Stuart Chase. A major project of 
,, 
research is being sponsored by the Office of Naval Research :f 
II 
with the cooperation of the Detroit Edison Co., Studebaker lj 
!! 
60 Hutchinson, Paul, Ed.,"Great Churches of America (III)",!' 
The Christian Century, Chicago, Ill., Vol. 68, No. 12, ; 
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1! 
Co., Prudential Life Insurance Co., Chesapeake and Ohio 
i 
Railway, and "a large government office." The incomplete 'I 
findings yet unrnistakablJ support the tea...>nwork method of it 
group-centered leadership. "Social scientists and practical 
iJ 
administrators are on the point of officially recognizing ij 
il 
the strongest engine of all for improving human relations, i! 
not to mention increasing output, is in the energy of a 
worker who feels that his human wants are being met.n61 
In the field of conscious and controlled "laboratory" 
experiment, those of Ronald Lippitt and Ralph K. White on 
11 The Social Climate of Children's Groups" are most often 
:i 
H 
:1 
I) 
ii 
studied and referred to. Designed to study the reaction of:! 
children tov.ariations in types of leadership labeled 
:i 
ij 
:[ 
"democratic", "authoritarian", itlaissez-faire", they are a ', 
mine of information. The group leader wishing to examine 
group processes in minute detail will turn first to them. 
The findings substantiate the findings of observations in 
'I less structured situations. 62 :1 
il 
A description of what was done by one "status" leader,ij 
!! 
superintendent, utilizing the democratic group process, may:! 
!I 
well close this consideration of what is emerging as the 1[ 
most effective leadership if the aim is "to facilitate 
61 Op. cit., P• 125 •. 
!I 
II 
II 
62 Barker, Roger G., Kounin., J~cob S., and Wright, Herbert 11' 
F., Eds., Child Behavior and Development, McGraw-Hill Book 
Company, New York, p. 485-508. 
"novement of the groJl.p. 11 The school superintendent, "sold" 
on the more effective and abiding results of group-centered 
leadership, "facilitated a successful outcome" of a develop-
ment of a school program by the following characteristics: 
He planned the procedures, the timing, and the situa-
tion so that the group members would be comfortable, 
have sufficient time and have opportunity for partici-
pation. 
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He made it clear that the group thinking of his princi-
pals was essential and would count~ 
He gave and demanded that the group give courteous 
attention to each principal's suggestion. 
He used light and humorous techniques to keep the 
group members from straying too far from the matter 
at hand. 
He took time to draw out from the group the essential 
problems, even though he could have foreseen most of 
them for himself. 
He took his fUll sha§g in carrying out the recommenda-
tions of the group. 
The layman no less than the psychologist is not sur-
prised to discover that such a technique is effective. 
The evidence more than suggests that techniques based 
on the concept of group centered leadership and administra-
tion are effective. Having experienced the unreliability 
of procedures founded on traditional concepts of leadership, 
he is justified in testing it for himself. 
63 Hanna Lavone A., Chm., p. 110, op. cit. 
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Two great bodies of knowledge join to assert its work-
ability: the educational and the religious. He may expect 
to find that the youths will respond if the leader creates the j 
atmosphere where 11 the child is respected as an individual. 
His differences are respected. His opinions are welcomed. 
64 He feels that he is an important part of his group." 
64 Van Til, William Chm., Democracy Demands It, Harper & 
Brothers, New York, 1950, p. 3. 
I 
!I 
1. p 
II 
!I 
i! 
ll 
II 
I 
I 
CHAPTER VI 
SOURCES, RBSCURCES AND TOOLS 
:: 
The following are "tools" which the youth group leader!; 
may use if he will take time to learn about them, and when 
and where they may be of value. Each is compatible with 
the group-centered approach. They may be used in whole or 
in part, or in combination. They deal with areas explored 
by the writer in his search for anything that might help th# 
'I 
•' 
functioning.of the church youth group. One aspect is commo. 
to all: They have been worked out in response to the need .1 
of young people for help in discoverin~ and dealing with 
their problems. The idea of "care-free youth" is not held 
by any but those with the most superficial acquaintance wit~ 
adolescents. 
:I 
The more one is admitted to their confidence, •i 
the more he is aware of tides of hope and despair, exalta- '' 
tion and depression, confidence and doubt within them. 
Anxiety is never very far from them and hurts are many--
hurts that they are without the experience to handle with-
out help. Their appreciation of trust and understanding, 
and ~e.lp that helps them to solve their problems will more 
than repay the effort of learning and using the tools. 
1. Group discussion, skills and procedures. This is an 
art the importance of which has already been implied. The 
basic text is still that of Harrison s. Elliott. Others 
are listed in the bibliography. The appearance of the 
il 
·I ,. 
!! 
II 
:i 
II 
., 
.! 
, 
i: 
il 
I! 84: 
1l · technique in practically every one of the approaches to 
II 
II group functioning indicates its importance to the leader. 
li II 
., Knowles indicates its usefulness: "Group discussion is d 
,, 
likely to be the best method when the purpose is to develop!! 
social attitudes, relate knowledge to experience, influence il 
personal values, deepen understanding, reach decisions, or 
plan for action.n65 The principles of non-directive 
counselling stated in the works of Carl R. Rogers are very 
important to the discussion leader, in the opinion of the 
writer. 
Group Guidance. This developing field includes ~any 
suggestions for the youth group leader. The findings of 
those engaged in individual and group counselling may be 
applied. Subsidiary to it but deserving separate mention 
is the technique of: 
3. The Case Conference Method. This problem centered 
method, described by Richard D. Allen, may fit specific 
il ,, 
ij 
:r 
ij 
ii 
il 
'i !I 
:r 
I ;! 
!I 
needs of some groups. That it is in use, and with success, :1 
II will recommend it. A project that has the objectives of a 11 
:, 
class discussion: 
il 
1. To teach the difference between ideals of right il 
conduct and rules or laws against wrong conduct. ! 
2. To teach consideration for the rights of others. 1 
3. To teach fairplay in personal and social relations: 
should at least intrigue the leader.66 !J 
65 ~P· cit., P• 43. :I j' 
66 Alden, Richard D. Case Conference Problems in Group 
Guidance, !nor Publishing Company, New York, 1933. 
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4. "Core Curriculum" Unit a. Also under "Guidance" are :! 
I 
some easily adapted source materials. The inquiring leader!! 
is referred to such units as the one published by D. C. il 
Heath Co. of Boston, "Growing Up". Prepared by Drs. Roy o.:
1 
'I 
Billett and J. Wendell Yeo of Boston University, it could 11 
i' 
serve as the basis of a one to three years' program of dis-: 
cussion and activities for eighth to tenth grade young 
people. 
:, 
;t 
'I 
Similar to the Case !t 5. Human Relations in the Class Room. 
Conference method, these are lesson plans used experiment- :i 
·I 
ally in over a thousand schools throughout the country. ii 
Three volumes, for seventh, eighth and ninth grades, have 
been prepared. They were developed by Dr. H. Edmund Bullis il 
I 
with the backing of the Delaware State Society for Mental 
Hygiene. The lessons have been carefully graded to the j 
interests, abilities and p»oblems of the Junior High Schoolil 
boy and girl. Uniformly high interest is reported from !I 
'i 
schools that have used them. They are readily adaptable to !I 
il 
!I the youth group situation. 
I 
6. Sociometric Techniq~~· For the group leader who wishe~ 
ii 
to know his group, the sociometric techniques will prove ll 
extremely valuable. It is particularly useful in discover- il 
'! 
'I ing the needs of individuals in the group. By it much of !! 
the guess work which leads to confusion and misunderstandin~ 
of relations between members can be avoided. The brief 
!I 
'I 
II 
work, Sociometry in Group Relations, by Helen Hull 
serves as an introduction. The bibliography lists 
for further study. 
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'I 
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sources H 
'I 
i! 
ii 
il 
7. Character Education Studies. There have been numerous il 
studies made under this heading. 
H 
'i 
The au thor has a limited II il 
knowledge of them. The Union College Character Research I 
,I 
!I Project appears to him to be full of promise for the youth , 
!I 
program. The leader may well find an inquiry into it 
suggestive.67 
lj 
'I 
:I 
:t 
:I 
I 8. Summer Conferences. The sending of members of a churc~j 
-- ,, 
I 
youth group to denominational conference will yield a large:i 
'I 
!j 
return for the money spent. Many churches send as large a !! 
' delegation as is allowed, paying a part or all of the 
expense for the first time at least. The results are ofteni[ 
:I ,, 
striking. Said one leader, "I don't understand it. This ,i 
has been a. far better year than last ••••• I don't understan~~ 
how four delegates to last summer's conference could make !j 
such a difference in our group." Others report si~nilar II 
l; 
experiences. "Something is added 11 to the attitude of youngij 
:I 
people that is difficult to convey in the local setting. ii 
:j 
9. Councils of Parents. One resource too seldom used is I 
'I 
that represented by the parents of the young people. In- II 
!I 
:I They appear uncon- 11 difference on their part is deceiving. 
67 Information can be obtained by writing 
Character Research Project, Laboratory of 
College, Schenectady 8, New York. 
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to: union colle~r 
Psychology, Unio1 
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cerned when not in vi ted for consultation or participation. ~) 
Where the way has been opened by the leader, they respond. 
The formation of a parent's council can make the work of 
the leader more effective and contribute greatly to the 
:I 
il 
'I 
:i 
;I 
q 
group provided that it does not attempt to seize direction 11 
il 
of the program. 
:I 
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CHAPTER VII :I 
THE FINDINGS ~1 
'I 
'I 
This project began with the presentation of a problem: ;I 
d ii 
the problem confronting the church youth group le a.der as ij 
,I 
he accepts leadership. We saw it as an exercise in inte- ij I 
I 
:i 
'I 
gration. Le~ds from every field that gave promise of contrf-
buting suggestions for the more effective guidance of a il 
" !I 
Stuart Chase !I group, were examined, compared and evaluated. 
'I 
in the foreward to "Roads to Agreement" points to a vi tally!i 
important need of our time, the need for more knowledge on lJ 
how people may get along together. "Anthropologists, :1 
I 
sociologists, psychologists, semanticists", he says, (p. ix~ 
11 are actively trying to find the principles by which people ~1 
get along together or do not get along." However incori.-
spicuously, the group leader takes his place beside them. 
He sees the need of young people to ~arn adjustment to 
d !I 
:I 
I il il 
the world, especially the social environment, as paramount. il 
We looked at the present condi tiona. Little or no 11 
.I 
'I 
standardization is present. In the beginning the movement ii 
;I 
sprang from a common organization, the Christian Endeavor il 
Society. Diversity now marks it, as illustrated in the 
thumb-nail sketches of groups in representative churches. 
Following the evidence of the need of going deep to under-
stand the force represented by group relations, we turned 
to the areas where investigation has been under way. 
,, 
i! 89 
;! [! i Studies marked by a conscious attempt to be scientific were 
' i 
1: assumed to be most reliable. 
L ): 
i' A ferment was discovered in the fields having to do with 
human relations. The schools were aware as never before of 
the factor of the interaction of the teacher-leader and the 
pupil, of pupil and pupil. Shortcomings in present methods 
were analyzed. The7:; were found to be based on mere opinions 
as to the best ways to teach. On the assumption that good 
religious education is good educa~ion, the results of thinking 
and experiment as to how learning takes place were examined 
as they applied to church youth groups. 
Summaries of the principles of "good education" were pre-
sented, and their implications for church youth group prac-
tice were reviewed. 
The importance of the group in learning was suggested 
as a field for extended study. 
A need for a considerable change in approach to group 
leadership and administration was established. Many experi-
mental studies are under way and others remain to be initi-
ated, but sufficient outlines of an improved procedure are 
available. The insights from the "client-centered therapy" 
i. • of Carl R. Rogers were indicated as being particularly prom-
ising for realizing a greater degree of the group potential. 
Leadership as a functional quality residing in the 
group though delegated to individuals, is increasingly 
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accepted. The converging of findings from widely differing!/ 
fields underscore the concept. !j 
!f 
il Some sources and resources--areas and techniques which li 
!I 
I, 
~ I the leader might employ--were pointed out. 
II 
The finding of perhaps greatest significance is the 
way in which scientifically determined principles of group 
functioning were corroborated in experience with existing 
fellowships. Some of the hypotheses that appeared verified il 
d 
in practice were: 
1. Young people, if free to choose, aim high; they 
may be trusted to decide on acceptable goals. 
I ;I 
i 
![ 
!i 
i/ 
2. Group decisions made in an atmosphere of freedom ~~ 
are most influential. i 
!I 
3. Adult dominance and direction even though exercise~ 
"for their good", have a deadening effect on youthl 
groups. II 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
The reduction of disciplinary problems is observ-
able, when responsibility was given to the group; 
distrust brings reactive behavior~ a pronounced 
sort. 
Participation with other young people in confer-
ences is very effective in learning religious 
attitudes and appreciations. 
Time for development is necessary. 
will be transitory. 
Quick results 
'I 
'I 
II 
,I 
II 
:1 
II 
il 
il I' II 
' 
ii The size of a group is not a test of its value in :1 
training. :j 
The youth group may be more productive of training -
1
1
1 
than Sunday School classes. 
1
1 
Young people respond to faith in them with sur-
prisingly mature behavior. 
Diversity in goals and activities to achieve them 
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'I is not to be deplored. Self-visualized and accepte~ 
objectives result in the best learning. 
11. Given a leader with a tested body of knowledge of 
group leadership, freedom for him to lead, and the 
willingness to invest money, a church may expect 
results in keeping with the highest ideals of the 
Christian Church. The youth group represents 
"opportunity unlimited.n · 
Needed Research 
I 
I The church is fortunate in that much needed research isi 
! 
i 
already projected. Agencies with greater financial resources, 
I 
I 
and the necessary skills to discover underlying principles 
for action, are now at work. Some are consciously searching! 
'i 
for principles of action; others, faced with problems of 
group interaction at a particular ti"'le and place, achieve 
:i 
I 
solutions that contribute to the total body of our knowledge~ 
I 
Needed always are observers, analysts and reporters to re-
late the results of experiments. There are Institutes of 
Human Relations, Group Dynamics Seminars, Group experiments 
at Bethel, Committees of the United Nations, and educational 
projects such as the one at the Iowa Child Welfare Station 
(more than thirty ~merica.n universities have established 
research departments on labor problems). The Armed Forces, 
in projects such as that sponsored by the Office of Naval 
Research at the University of Michigan, seeks answers to the 
problems of human relations. Commercial firms of every sort 
join in the se~rch. Quakers go on demonstrating the feasi-
bility of achieving unanimous agreement, and the strength 
; 
" 
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of such decisions for action. Many experimental cases such 
as the one re-education in food choice carried on by Alexande~ 
I 
i 
Bevalas add to the findings. Many in clinics and laboratoriels 
! 
are thinking, experimenting, testing, evaluating group pro-
cedures. So many new discoveries are being made that one of 
the leaders in the group dynamics field said to Stuart Chase,i 
"Give us another five years"--this, before any real attempt 
should be made to systematize the findings. 
From all these the church youth group leader may draw. 
In turn, if church youth groups are to realize their potentials, 
he has a responsibility. Research as to group intra-action 
is in no way limited to the professional. He may join with 
other leaders in testing programs, methods, techniques--using! 
I 
his experience with his group. Through the pooling of ex-
perience, applying the scientific method, and using reflec-
tive thinking, a growing body of knowledge, a kit of tools, 
may be forged that shall reduce the tragic waste and uncer-
tainty in our groups that is now observable. 
Enthusiasm, however disciplined, is, we believe, justi-
fiable. The author was impressed by a remark made by a 
~eacher, himself a student of high standing both here and 
abroad, at the conclusion of a seminar on group dynamics. 
There haa been a prolonged discussion of the evidence which 
has been amassed from many studies as to the permanence and 
depth of changes resulting from group decision. Almost 
I 
!I 
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against his will, the leader said, as though aware of an un-,1 
seemly enthusiasm, "Sometimes it seems that it is almost a 
cure-all." Granted, as the leader would be the first to 
affirm, that there is no cure-all for any problem, the 
results of research so far justify confidence that the in-
quiry is full of promise. The cooperation of youth group 
leaders can result in a new and higher level of church group;/ 
practice. In the "neglected areas 11 of: work, sex and home I 
I 
i 
life, feelings of inferiority and problems of personal livin~, 
I 
controveFsial questions of our social system, and religion i 
d 
I (reported by Dr. Harold Rugg as being in that category) ther' 
is no limit to what he may attempt and achieve. 
The Outlook 
The outlook can be given best by quotations from an 
introduction to and observations on the recently published 
book "Nature and Human Nature" by Lawrence Kelso Frank. He 
writes of the hopefulness that may emerge from the research 
into Human Nature leading to the destruction of beliefs that 
are no longer valid: 
Indeed one of the urgent tasks of today is to free our-
selves from these now archaic beliefs, these survivals 
from an earlier stage in the history of ideas which 
were once great achievements but have now became in-
credible and self-defeating obstacles to man's further 
development. 
No one today is willing to be operated upon by a 
·l 
I 
I 
I 
'I 
\ 
stone axe or shell knife which at one time served the 
early physician-medicine man. But we often rely upon \ 
equally archaic ideas, forgetting that we can, as the ,I 
book urges, continue to maintain our goal values..... d 
only by continually replacing our ideas and expectation' 
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with new conceptions and techniques as they become 
availa.ble.68 
94 
Workers in the field give the impression that the dis-
coveries they are making make this "one of the most pro-
mising of all the ages of the world." The churchman will 
surely give a hearing to the discoveries of such workmen, 
and cheer them on to the common goal. 
In doing so, the worker will be helping to tear down 
the wall between the religionist and the psychologist that 
is increasingly seen to be absurd. However once needed as 
a defense, its continuance is unnecessary. At first it was 
essential in order that the study of human beings by investi 
gators with faith in the scientific method could proceed 
unhampered. Now that they have established their right to 
a hearing, the wall may be reduced to a line. The line will 
always be necessary but only as a reminder that there are 
different approaches to reality. Dr. Gordon W. Allport 
states the present necessity: "From many sides today comes 
the demand that religion and psychology busy themselves in 
finding a common ground for uniting their efforts for human 
welfare • 11 It is because the religionist and psychologist 
both seek a common goal--the well being of man--that they 
can not, if they would, remain in any real sense antagon-
istic. The pressures of our time, bewailed by some, may 
have this happy issue: because of them, misunderstandings 
that divided may be seen for what they are, unnecessary. 
68 Frank, Lawrence Kelso, Nature and Human Nature. 
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This study, the writer believes, is a demonstration of 
the truth of Dr. Allport's conclusion tv~t, though there 
will always be a separation between the psychological and 
the religious method, "At the same time there is inherent 
absurdity in supposing that psychology and religion, both 
dealing with the outward reaching of man's mind, must be 
permanently and hopelessly at odds •••••• Why should not 
science and religion, likewise differing in axi·oms and i ,, 
:I 
method, yet cooperate in the production of an improved human! I 
character without which all other human gains are tragic 
loss?n69 
I 
I 
I 
I 
I 
69 Allport, Gordon W., The Individual and His Religion, ! 
Macmillan Co., New York, l94l, p. vl. 'I 
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